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“Mai Loko Mai O Ka ‘T'ini:
Proceeding from a Dream”

The ‘Aha Punana Leo Connection in Hawaiian
Language Revitalization

WILLIAM H. WILSON

Ka Haka "Ula O Ke elikolani College of Hawaiian Language
University of Hawai'i
Hilo, Haowaiti

Having established Hawaiian-medium programs from pre-
school through graduate school, Hawai‘i has the most devel-
oped movement in indigenous language—medium education
in the United States. This movement has as its beginning,
and still its most quickly moving stream, the partnering of
government and community resources under the leadership
of the non-profit ‘Aha Panana Leo. While the ‘i‘ini—the
dream, the heartfelt desire for language revitalization—is
familiar to many indigenous people, what is often untamiliar
is the specific actions taken by groups such as ours in pro-
ceeding from such a dream toward actual language revital-
ization. We hope that the following information on ‘Aha
Piinana Leo programs may be uselul to others who share our
deep ‘i‘ini for continued language life and trust that anything
not useful will be put aside.

The leadership of the ‘Aha Ptnana Leo consists ot a board
of unpaid volunteers who arc Hawaiian-speaking educators
seeking to revitalize Hawaiian as the daily language of their
own families and communities as well as of others pursu-
ing the same goal. These educators, we among them. have
strived to reverse what has for decades been the standard phi-
losophy for integrating Hawaiian language and culture into
education. In the standard philosophy. Hawaiian language
and culture are scen as something to use in facilitating
achievement of the actual priority goal: academic parity with
the dominant society for a “poorly performing minority
group.”

The philosophy that has brought our movement most of
its success establishes the priority goal as the continued ex-
istence of strengthening of the Hawaiian mauli, or life torce.
which allows for the continued existence of a Hawaiian
people. The ‘Aha Piinana Leo sees academic achievement,
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especiaily achievement higher than that of the dominant so-
ciety, as an important tool in reaching that priority goal. But
high academic achievement in and of itself is not the goal.
The success of the ‘Aha Punana Leo has been the develop-
ment, organization, and strengthening of what it terms
honua— environments where only Hawaiian is used and the
Hawaiian mauli is fostered. These honua presently include
schools, offices, personal relationships, and homes. For the
‘Aha Piinana Leo, these honua are essential for the continu-
ation of communities that greatly value a common identity
stretching generations into the past and which is being pre-
pared to stretch generations into the future.

Described below is the current core involvement of the
‘Aha Punana Leo—its base system of Panana Leo language
nest preschools, its three model K—12 schools, and its sup-
port system, including administration, curriculum develop-
ment, human resource development. telecommunications,
scholarships, and site development. Besides the above pro-
grams, ‘Aha Pinana Leo current core involvement includes
its consortium with Ka Haka *Ula O Ke‘elikolani College of
Hawaiian Language at the University of Hawai'i at Hilo and
work with Hawaiian language teachers elsewhere, especially
some in the College of Arts and Sciences at the University
of Hawai‘i at Minoa and various Hawallan-language im-
mersion schools. The consortium with Ka Haka “Ula O
Keelikolani extends Hawaiian-medium education through
graduate school and provides a key link for the *Aha Pinana
Leo to additional resources.

Because this configuration of ‘Aha Pinana [Leo core in-
volvement is part of a larger interrelated Hawaiian language
movement in which the *Aha Piinana Leo participates, other
Hawaiian programs will be included in the discussion when

Copyiight €3 2000 by Academic Press
All rights of reproduction in any torm reserved.



ABTNTULTT UBHEMEH JO 382][0D) WWRIOYH3.3Y O PIN. PYUH Y oued wnniosuod sy pue wesfoid oap eueund eyy. 2L '€ JVW

np oy
IJJO swieadoad [00ydsaldg

2010 sdiysrejoyds

DPO BIPAN WLIG-UON
037 BurUNg BYY,

nn,pay
n, ndo, [UB[ENOIYRMEN] O,
1. remey undewy gny

o
IPO UOBNSTUTPY

orH 097 vuRUNY BUY,

o,ouwreny| ajey
*191Ud0 d3engue| urlleMEH S} puR
aden3uer] ueLeMEH JO 953][0))
TWRIONI9,93 O TI[). tYBH 3]

nuoy nnjouoR]
BUOY 0 097 vuRUNd O eyrremey 0 0277 vurvund

iy
puypy NnnjouoHy O 07 euvundg

BuIRyR] O 027 RUBUN]

m npjosos;

NO RIPAN UL
@ 097 vueung vyy.

Ol
O[1H © 027 rurund

DaIA
BIWIBAA O 097] vURUN]

IDUP 1M
JruE,1epy 0 097 rURUNg

YOy
YDA TUTNIY O neyl, IN viny|

INBIA] O 0] vUBUNY

::QLNQ. QI
O[O O 07 BURUD ] gy
?O[NR[0.0Y O 0] PURUDY g
e 1,enEY| 0 097 BURUN

neyewey| A [onwes o, Biny|

Jgen3ue T urlremeH JO 939[[0))
IUBJONI[9,93 O BI[1, B3EH B
Jdulred wWNIIOSuo)) Sit pue
wei3old 097 eurund Yy, JY]J,

upwosdioy o pioyory




148 William H. Wilson and Kauanoe Kamana

mutual influences are especially important. The full range of
Hawaiian language programs in Hawai ‘i, however, is beyond
the scope of this essay. We will begin with some background
information and proceed to the primary focus of this essay,
which is the development and delivery of Hawaiian-medium
education through the ‘Aha Piinana Leo and Ka Haka *Ula O
Ke‘elikolani. We will then close with some of the philo-
sophical beliefs that have sustained the *Aha Piinana Leo and
played a role in its success.

BACKGROUND

Hawai'i’s history has placed Hawaiian in an cspecially
strong position for language revitalization. As dctailed in
Wilson 1998a and 1998b, Hawai‘i’s primordial base is that
of an isolated island chain distinguished and united by a
unique Polynesian language and culture. Its initial century of
sustained contact with the global expansion of European cul-
ture was as the Hawaiian monarchy, a multiracial nation us-
ing Hawaiian both as a lingua franca and as an official lan-
guage of government. The past century has been roughly
divided in half between a period as an American territory and
one as an American state. Through the entire 20th century,
however, Hawai'i has been politically controlled on a local
level by multiracial speakers of either Hawaiian or Hawai‘i
Creole English who identify with the indigenous culture.
Thus, through all these periods of history, Hawaiian has been
accorded special legal status.

In spite of these advantages, Hawaiian has suflered politi-
cal persecution and the effects of low sociocultural associa-
tions. Indeed, Hawaiian has a native-speaker profile worse
than that of many other languages indigenous to the United
States. For example, a recent count of traditional native-
speaking elders born before 1930 by the ‘Ahahui “Olelo
Hawai‘i, an organization that holds an annual conference of
Hawaiian-speaking elders. resulted in no more than 200
(Hailama Farden [president of ‘Ahahui ‘Olelo Hawai'i], per-
sonal communication, 2000). This figure is less than .01% of
an estimated 220,000-240,000 Native Hawaiians now in
Hawai'i and less than .002% of the island population of some
1,000,000-1,200,000. A number of these elders could be de-
scribed as semispeakers who are actually more comfortable
in English than in Hawaiian. Yet one small isolated island—
Ni‘thau—has retained first—language-dominant fluency in
Hawaiian for all ages for its entire tiny population of 134,
with strong multiage Hawaiian fluency also in its satellite
community of about 287 on the neighboring island of Kaua‘i,
and others located elsewhere in Hawai'i and the world num-
bering about 76 (*Tlei Beniamina [Ni‘ihau community mem-
ber], personal communication. 2000).

In 1981 Richard Benton. in his study of the status of
Pacific Island languages, predicted that Hawaiian would be

the first Polynesian language to be totally replaced by a Eu-
ropean language.' Yet today Hawaiian is in a better position
than many other Polynesian languages which arc being re-
placed by English, French. and Spanish. The Ni‘ihau popu-
lation is growing and regaining language domains that were
being lost at the same time that it is expanding into new uses.
And there is also now a new non-Ni‘ihau category of young
native speakers. These consist of some 2050 children under
the age of 18 who have been raised in homes where Hawai-
ian is either the sole or a major language of interaction
between children and second-language-learner parents. Of
course, the Hawaiian of these children is even more threat-
ened than Ni‘ihau Hawaiian since they all are part of neigh-
borhoods and extended families where everyone else speaks
a form of English. The development and strengthening of
this new population, like the strengthening of the Ni‘ihau
population. is closely related to increased attention to the
Hawaiian language in education.

Hawaiians have long identified language shift with
schooling and the forced closing of Hawaiian-medium edu-
cational institutions at the turn of the 20th century. The first
generation of Hawaiian parents whose children were affected
by forced English-medium education frequently insisted on
the sole use of Hawatiian in the home and scolded their chil-
dren for using English with other Hawaiians (K« Leo Hawai ‘i,
oral interviews). They also made efforts to maintain Hawai-
ian-medium education in the Sunday school programs of the
Hawaiian-medium churches that they controlled, maintained
Hawaiian-language newspapers. controlled electoral politics
through their language, and campaigned to restore Hawaiian-
medium education (“Olelo Hawaii,” Ka Puuhonua [Hawai-
ian newspaper], 20 January 1917).°

Efforts through the schools to reverse the loss of Hawai-
ian began in the 1920s with second language—style courses
legislated by the Hawaiian-controlled territorial legislature,
then through the legislatively mandated inclusion of elders
in schools in the 1970s, and most recently by Hawaiian-
medium immersion education, which began in the 1980s
with the Pinana Leo. At present, every student in the
Hawai'1 public school system learns a few Hawaiian terms
{beyond the many they already know from Hawai‘i Creole
English) in required courses in Hawaiian culture and history
as well as in a greatly weakened elder-resource teacher pro-
gram in the elementary schools. In 1998, perhaps 2,500 stu-
dents were enrolled in at least one Hawaiian language course
in public and private high schools annually, with another
2,500 at the college level. An additional 1,850 were enrolled
in Hawaiian-medium education classes trom the preschool
level through high school.

Contemporary Hawaiian-medium education at the Uni-
versity of Hawai'i at Hilo began when we were hired in the
late 1970s to cstablish a bachelor of arts degree in Hawaiian
studies. The university agreed to our stipulation that if we
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were to come to Hilo, courses for the degree would be taught
at the upper-division level entirely in Hawaiian. The program
for this bachelor’s degree, which was first awarded in 1982,
grew to include the Hale Kuamo*‘o Hawaiian Language Cen-
ter in 1990. In 1998, the academic program and the Hale
Kuamo‘o were organized as their own college, named Ka
Haka ‘Ula O Ke‘elikolani. Initiated along with the college
were a master of arts program in Hawaiian language and lit-
erature and a teacher certification program, both taught en-
tirely through the medium of Hawaiian. All activities of these
entities are conducted through the medium of Hawaiian.

While working toward the establishment of the Hawaiian-
medium bachelor’s degree, we also cstablished a “Hawaiian-
medium family” with the birth of our first child in 1981. This
led to a very personal interest in Hawaiian-medium educa-
tion at the earlier levels, an interest that was strengthened by
our relationship with ‘Tlei Beniamina and Paul Williams, who
were teaching in a bilingual program established in 1979 for
Ni‘ihau children temporarily or permanently resident on the
nearby island of Kaua‘i. The Ni‘ihau bilingual program fo-
cused on transition out of Hawaiian, a feature with which
both Beniamina and Williams were dissatisfied. The fact re-
mained, however, that the Ni‘thau bilingual program demon-
strated that provisions could be made for cducation specifi-
cally for Hawaiian speakers. Beniamina and we wanted our
children to be able to receive Hawaiian language—~tailored
education through Hawaiian-medium schools of the sort that
had existed in Hawai‘i during the 19th century. When the
new degree in Hawaiian studies was initiated, Beniamina
came to Hilo to pursue it, along with teacher certification,
and we spent considerable time discussing how Hawaiian-
medium education might look in the future.

Also in 1982, when Beniamina enrolled in her first
courses in Hilo, the state superintendent of cducation made a
visit to Ni‘ithau school itself, where Beniamina’s mother was
the head teacher and all staft were also Ni‘ihauans. The su-
perintendent criticized the school and the diglossic use of
English reading and writing in the school surrounded by oral
use of Hawaiian, and he demanded that the district office de-
velop a plan to change the school. Wilson sent a letter to the
district superintendent offering his assistance in developing
a plan where Hawaiian would be madec a medium of educa-
tion and English taught as a second language. Copies were
provided to Beniamina, her mother, and Ttmoti Karetu (the
head of the Kdhanga Reo Trust), then on sabbatical at the
University of Hawai‘i at Hilo from Waikato University. Be-
niamina and Karetu joined us and Byron Clecland, an En-
glish, Hawaiian, and French language teacher on Kaua‘i, in
helping the Department of Education to develop the plan. It
was after a visit to Beniamina and Williams’s Ni‘ihau bilin-
gual program on Kaua‘i with Karetu and Cleeland that those
of us then on Kaua‘i (Beniamina, Cleeland, Kamana, Karetu,
Williams, and Wilson) decided to ask our Hawaiian lan-

guage teacher Larry Kimura and Wilson and Kimura’s stu-
dent Sam L. Warner to come to Kaua'‘i to discuss establish-
ing private Hawanan-medium preschools. Kimura had been
especially keen on the idea of such schools after hearing of
the very recent establishment of the Kohanga Reo (translated
from the Maori as “Janguage nest”) in New Zcaland. We then
established our organization with the name *Aha Piinana Leo
(translated as “language nest gathering™), honoring in our
group’s nawe the nitial work that occurred in New Zealand.

Later. in 1983, Hawaiian-medium education progressed
with the approval by the Board of Education ol the plan
to allow Hawaijian-medium education on Ni‘ihau. We also
fegally registered the *Aha Poinana Leo as a nonprofit orga-
nization and established our first Punana Leo site in Kekaha,
Kaua'i, to serve the Ni‘ihau population with others on a
space-available basis. The following two Plinana Leo, lo-
cated in Hilo and then Honolulu, also focused on building
around a core of existing Hawaiian-speaking children, this
time of second-language-learner parents—basically our own
children in Hilo and the Kawai‘ae*a, Kaina, and Honda chil-
dren in Honolulu. Thus, from its initiation the ‘Aha Plinana
Leo has focused on developing education for native speakers
of Hawaiian and the expansion of the native-speaker group
by including other families interested in developing children
who are dominant-Hawaiian speakers rather than simply
teaching Hawaiian as a second-language skill.

After the Board of Education passed its new policy for
Ni‘ihau School, it discovered that a turn-of-the-century ban
on teaching through the medium of Hawaiian remained on
the books. Wilson and Beniamina then sought help from leg-
islators such as Senator Clayton Hee, a Hawaiian studies
graduate and now chair of the Oftice of Hawaiian Affairs, to
remove the legal barriers to Hawaiian-medium public educa-
tion. Beniamina led the effort to remove the ban on public
education in Hawaiian which directly affected the Ni‘ihau
population. At the same time the entire *Aha Plinana Leo
board and its parents, in bills developed by Wilson, sought
legislative reliet from legal obstacles to Hawaiian-medium
private preschools and child care (see Warner, this volume).
The legislative changes in public education aimed at the
Ni‘thau community benetited not only Ni‘ihau children, but
all children in Hawai‘i, opening statewide access to public
education through Hawaiian.

After a three-ycar struggle the legislative changes were
made, and the *Aha Pinana Leo began efforts to open new,
now-legal preschool sites. However, the Department of Edu-
cation did nothing to implement the law providing for
Hawaiian-medium public education. On Ni‘ihau, the local
public school practice of using Hawaiian informally was
now free from intervention, but no state support was given
for Hawaiian materials. Furthermore, the Hawaiian-medium
education needs of the new group of native speakers of
Hawaiian such as our own children and other fluent speakers
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of Hawaiian matriculating from the now fully legal Pinana
Leo were completely ignored. Although in Honolulu some
of these children, such as Kanani Kawaiae*a, werc assigned
by the Department of Education to bilingual education
classes, in Hilo a boycott kindergarten that we came to call
Ke Kula Kaiapuni Hawai‘i (the Hawaiian Surrounding Envi-
ronment School) was cstablished in a room adjoining the
Punana Leo O Hilo preschool program. We prepared to be
arrested for our children’s nonattendance at a public or pri-
vate school if public Hawaiian-medium education was not
provided our children. In the legislative session of that year,
1987, we introduced resolutions in the legislature for the
Department of Education to implement the new law, and
Senator Clayton Hee persuaded his former Senate colleague
and then new Superintendent of Education, Charles Toguchi,
to support the opening of Hawaiian-medium education in the
public schools on the Kula Kaiapuni Hawai‘i model in both
Hilo and Honolulu. That summer the Board of Education ap-
proved this action and termed the program the Hawaiian
Language Immersion Program. The first Punana Leo chil-
dren then entered the public schools, taking the name Kula
Kaiapuni Hawai‘i from the Hilo site with them. That Hawai-
ian name spread to other sites, often in a shortened form,
Kula Kaiapuni.®

Ironically, public Hawaiian-medium education gradually
became codified as a program by the Department of Educa-
tion for nonspeakers of Hawaiian rather than for Hawaiian-
speaking children for whom the legislation was initiated
(SB 2463 -86., committee reports). The Hawaiian Language
Immersion Program eventually received a coordinator posi-
tion, an advisory council, and special funding, all lobbied for
by the ‘Aha Piinana Leo and parents of children in the pro-
gram. And yet, the suggestions of the advisory board and co-
ordinator regarding special consideration for native speakers
of Hawaiian were ignored by the Department of Education.
Furthermore, the special funding was not extended to pro-
grams serving Ni‘thau children, the explanation being that
since all the children served were native speakers, they did
not qualily for Hawaiian language immersion support. An
‘Aha Pinana Leo contention that Hawaiian speakers have
a right to education through Hawaiian led to the filing of a
suit by the Office of Hawaiian Affairs, at the request of the
‘Aha Punana Leo. In the meantime, boycotts and demonstra-
tions were used to assure new Hawaiian Language Immer-
sion Program sites that would accommodate the Hawaiian-
speaking children being produced in a growing number of
Punana Leo throughout the state as well as all other children
desiring to enroll in Hawaiian immersion programs. Four of
the 11 Hawaiian Language Immersion Program streams be-
gan with boycotts in this way. Other sites began at the last
minute under the threat of a boycott.”

As the *Aha Plinana Leo and the Hawaiian language pro-
grams of the University of Hawai'i at Hilo grew, the two
entities formed a consortium to coordinate their activities,

make maximum use of resources, and jointly seek grants.
Funding has been obtained primarily through programs not
originally designed for language revitalization purposes but
which allow for the pursuit of particular goals without spec-
ifying a particular language. In writing our grants we focus
on how our language revitalization program provides a
unique means of reaching other goals. Our first major grant
was with the Native Hawaiian Education Act, introduced
by Hawai'i’s congressional delegation, especially Senator
Daniel Inouye. The consortium has developed into a core of
educational programs, along with support programs and ad-
ministrative offices, that includes cleven preschools and
three model K—12 schools (designed to also include infant
and preschool components). Map 13.1 shows the statewide
locations of these schools as well as the support offices. Be-
sides administrative offices, the support offices include cur-
riculum development offices, telecommunication services,
and a scholarship program for college students who pursue
Hawaiian language either as a major field or in conjunction
with another major.

The consortium partners are united in their philosophy
and mission, which have been codified in a philosophi-
cal statement in Hawatian called the Kumu Honua Mauli
Ola. Within that philosophy, offices and programs serve as
honua—distinct places where Hawaiian can thrive as a liv-
ing language. Hawaiian is used as the language of operation
in these offices as well as in the direct delivery of educational
programs. While the administrative structures serve only the
core educational programs of the consortium and its 800
or so students, most of the support programs serve all Kula
Kaiapuni Hawai'i students, all second-language students
of Hawaiian, all Hawaiian language and culture schools and
organizations, and all individuals interested in the Hawai-
ian language. Thus, the consortium also provides books, vid-
eos. radio programming, computer services, newspapers, or
scholarships to another 5,000 to 7,000 people in Hawai‘i and
elsewhere. Participation in the core programs is open and
growing, and additional support and coordination are pro-
vided through outreach to other indigenous communities
pursuing indigenous medium education.

CURRICULUM AND OUTCOMES

The core programs of the *Aha Punana Leo are distinctive
in that priority emphasis is placed on the maintenance and
strengthening of the Hawaiian mauli in contrast to the em-
phasis on academic achievement simply for its own sake.
This does not mean rejection of academics or isolation from
other languages and cultures. On the contrary, academic
knowledge is scen as an important tool in strengthening the
mauli and providing new domains in which it can flourish.
Indeed. the *Aha Punana Leo seeks academic achievement
above the norm found in English-medium schools and, as
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will be seen later, has been fairly successful in this regard.
Similarly, in ‘Aha Panana Leo programs, foreign languages
and English are o be actively pursued in order for students
to interact with those outside the community and to bring in
new resources and knowledge to be adapted to the needs
of the mauli. Interaction with those outside the community
should bring honor and further support for the mauli. Such
interaction includes competing in the areas of academics,
sports, the arts, and service to the general population. but al-
ways as distinctive Hawaiian speakers with a distinctive
Hawaiian upbringing and cultural approach.

The result of this philosophy is a stubborn insistence on
total use of the indigenous language in in-group communi-
cation, a strong applied orientation in curriculum, and a
sense of urgency to integrate Hawaiian language and culture
into contemporary Hawaiian life. The philosophy is further
accompanied by proactive efforts to confirm that Hawaiian
language and culture can be, and must be allowed to be, used
in contemporary Hawai'i on an equal basis with English lan-
guage and culture for those choosing to do so. At the base of
this thinking is a conviction that full use of Hawaian on a ba-
sis equal to English will provide benefits equal to, or better
than, those provided by the current monolingual-English ori-
entation of Hawaiian speakers and latent Hawaiian speakers.

This philosophical orientation has grown out of the ob-
servation of the strength of the Hawaiian mauli among
Hawaiian-speaking kiipuna and the Ni‘ihau population com-
pared to those not raised in the language. In the context of the
extremely mixed racial background of the current Hawaiian
population and strong Anglo-American ethnic assimilative
forces in Hawai'i, the Hawaiian mauli 1s seriously threat-
ened. For example, in a 1998 survey of Hilo High School,
students were asked to designate 1 of 13 ethnicities with
which they most identified. The largest cthnicity was Hawai-
ian at 26.1%. However, 24.9% of all students who indicated
primary identification with a non-Hawaiian ethnicity also
indicated that they had Hawaiian ancestry. Thus, while 51%
of the students in the school were legally Native Hawaiian,
essentially half of these Hawaiians identified strongly with
another ethnic group.®

THE PUNANA LEO LANGUAGE NESTS

The original concept of the Pinana Leo language nest was
to recreate an environment where Hawaiian language and
culture were conveyed and developed in much the same way
that they were in the home in carlier generations. Parents
were told that this was not a school in the haole, or Anglo,
sense, but a means to revitalize the language and to recreate,
as much as possible, a traditional extended family in which
children interacted with family members through Hawaiian.
This family orientation was further reinforced by the schools’
requirements of family participation, which was necessary to

keep them operational, and the ongoing political challenges
faced by PiOnana Leo parents in establishing Hawaiian-
medium education in both the public and private sectors.

As much as we wanted to recreate the extended family
arrangement, it was very difficult to recreate the traditional
activities, the typical life experiences of elders, in occan and
mountain areas. We decided to bring these activities to our
programs as best we could through field trips. gardens, and
cultural materials. We decided to use a physical boundary
around the school that would define it as a Hawaiian space in
contrast to an English space, and to insist that everyone, in-
cluding parents and visitors, use only Hawaiian fanguage and
culture within that space.

We also realized that we necded a daily routine during the
period the children occupied the space. Kamana obtained
carly childhood certification and took a lcave from the Uni-
versity of Hawai'i at Hilo to develop the program. She felt
that the Montessori methodology had features that would
support and facilitate our desire to use natural materials and
experiences from the Hawaiian environment and steer away
from commercial preschool materials. Other features of
the curriculum that she developed focused consciously on
Hawaiian family expericnces, behaviors, and values—the
proper way to interact with adults and other children, actions
toward food and animals, spiritual interactions, and the im-
portant role of music and dance. Much, however, came from
the fact that Hawaiian ways of acting were ingrained for our
initial teachers, both native speakers and nonnative speakers,
as they had been raised in traditional Hawaiian families.

A typical Pinana Leo begins with 10 to 12 children aged
three to five and has a school day from 7:30 to 5:00 Monday
through Friday trom September through July. The multiaged
group allows for the retention of a number of children each
year who help transmit the language to incoming students.
Enrollment growth to 20 after the first year is common, and
we have had up to 30 children at some sites. State regulations
make it difficult to bring children under the age of two to a
center such as a Punana Leo, and the ‘Aha Punana Leo has
not had the resources to serve children under three on a reg-
ular basis. We have experimented, however, with what we
call Hui Hi*i Peépé (“Baby Embracing Clubs”) where moth-
ers, along with their children [rom infancy to three, join with
a teacher to learn Hawaiian and simple teaching strategies in
preparation for the children’s entering the Pinana Leo. These
have been successtul but again are difficult to run given our
present human and financial resource basc.

The Punana Leo day begins with parents dropping off
their children. There is a first circle in the morning, where the
children participatc in various activities such as singing and
chanting, hearing a story, excreising, learning to introduce
themselves and their families in a tormal manner, discussing
the day, or participating in some cultural activity. This is fol-
lowed by free time, when children can interact with different
materials to learn about textures, colors, sizes, and so on, and
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to use the appropriate language based on models provided by
teachers and other children. Then come more structured les-
sons, which can include prereading and premath skills. social
studies, and the arts. This is done in both large and small
groups. Children then have outdoor play, lunch. and a nap,
then story time, a snack, a second circle, and outdoor play
until their parents come to pick them up again.

From the very first day a child enters the Piinana Leo. only
Hawaiian is used. When children do not yet understand,
teachers and older children simply help them move through
the daily routine. The routine provides a context for rapid
understanding, and the group of fully Hawaiian-speaking
second-year students provides a language-rich environment.
The new children are also required to memorize formulaic
statements such as asking permission to leave the lunch
table, to go to the bathroom, and to carry out other daily ac-
tivities. They are also instructed on how to introduce them-
selves and learn many songs. These memorized bits of lan-
guage provide a base upon which to build spontaneous
speech and interaction with the other children in Hawaiian
on the playground and during free-choice activities. Usually
children are using only Hawaiian in the Plinana Leo within
three to four months.

Another feature of the curriculum is family learning. All
parents in Plinana Leo are required to support the program
through tuition (currently based on income). eight hours of
in-kind service at the Pinana Leo, attendance by a family
member for at least one hour a week in a Hawaiian language
class at the Piinana Leo or elsewhere, and attendance at a
monthly parent meeting. These features of the program are
designed to further the goals of Hawaiian language revital-
ization which is an evolutionary process for families and re-
quires demonstrated commitment and constant learning and
involvement in self-governance.

Literacy in Hawaiian is a well-established feature of the
lives of Hawaiian elders, many of whom learned to rcad
Hawaiian at a very early age by chanting consonant-vowel
combinations. When the Punana Leo began, this tradition
was adapted to contemporary modifications ot the orthogra-
phy and taught to the children. At that time, however. there
were no children’s books in Hawaitan. So parents created
books for their children using photographs of the child
pasted to construction paper with a few lines written under-
neath. A number of English books that the Punana Leo
thought appropriate were also brought to the school and
“read” in Hawaiian, that is, shown to the children with the
teacher providing narration in Hawaiian for the book’s illus-
trations. This led to the next stage, which was to translate the
story and paste the Hawaiian into the book over the English.
Translation was not literal and even sometimes deviated con-
siderably from the English in order to assure that Hawaiian
culture and values, rather than haole ones, were emphasized.

Mathematical skills begin in the morning circle, where
students count off the days ot the month to the appropriate

date and learn the names of the weck, which are number-
based in Hawaiian. They also learn patterns and number
skills in independent work with pebbles, shells, seeds, and
commercial plastic materials that are to be arranged cre-
atively, graded in size, or ordered in numbered groups. Learn-
ing about the natural environment and cultural use of that en-
vironment forms the basis for science. Traditional Hawaiian
culture, as well as information on the culture of the children’s
many other ancestors through song and stories, provides the
basis for social sciences. Materials on the natural and in-
digenous cultural world of Hawai'i are difficult to obtain
commercially and teachers and parents initially drew pic-
tures and provided materials themselves. Even when materi-
als on Hawai‘i and Hawaiian culture are available commer-
cially, the perspective is typically not from the Hawaiian
culture, where the symbolism and association are often to-
tally different from the haole perspective. This perspective is
an essential feature of the Hawaiian language, culture, and
worldview and must be integrated into all facets of teaching,
including teaching about other cultures.

The Piinana Leo is designed to matriculate children into
Hawaiian-medium public schools, but because the state has
not always been forthcoming with a Kula Kaiapuni Hawai‘i
in arcas where a Pinana Leo has been established, from its
very inception the *Aha Panana Leo has on several occasions
had to declare a Ptnana Leo a public kindergarten and even
Ist-grade site and then provide all instructors and materials
for such programs. These boycott Kula Kaiapuni Hawaii
have always eventually been incorporated into the public
school system as part of the Hawaiian Language Immersion
Program.

Since its initial boycott program, the Piinana Leo has de-
veloped a wide variety of original preschool, kindergarten,
and early-clementary-school materials. These materials deal
with traditional Hawaiian literature, the natural environment
of Hawai ‘i, contemporary Hawaiian life, and other cultures.
Among the topics are the origin stories of the Hawaiian is-
lands and people, the mixture of different racial strains
among the children, traditional food preparations, typical
contemporary home and community life among Hawaiians,
traditions and literature relating to animals and plants, as-
similated Hawaiian cultural activities (including quilting,
Hawaiian Christianity, and Hawaiian cowboy culture). the
lives of other peoples in Hawai'i and throughout the world
(especially indigenous peoples)., and songs on topics ranging
from pets to vacant lots, urban birds, and welcoming guests.

PUNANA LEO CURRICULUM OFFICES

Today the *Aha Pinana Leo has two offices producing
curriculum. One focuses on print curriculum, including orig-
inal books, matching cards, posters, and translations of for-
eign language books (mostly English, but other languages as
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well). There is a gradation of printing, ranging from simply
printing computerized translations on adhesive-backed paper
to be provided to parents for them to paste into commercial
books to machine-copied original books printed in different
colors, to commercial products, including joint publishing
with other language groups to provide commercial products
in two or more languages. This office also prints materials
for parents to use in establishing Hawaiian in the home such
as labels for household items and cards on how to answer the
telephone and write checks in Hawaiian. The *Aha Ptinana
Leo print media center is closely coordinated with the cur-
riculum development efforts of the Hale Kuamo*o Hawaiian
Language Center of Ka Haka ‘Ula O Ke*elikolani. The two
centers have delineated separate responsibilities in terms of
grade levels but also work in consortium, sharing university
faculty, advanced student proofrcaders, and other technical
expertise along with the ‘Aha Piinana Leo’s rapid publica-
tion, technical, and distribution system. Curriculum devel-
opment is described in more detail later in the section on Ka
Haka ‘Ula O Ke‘elikolani.

The other ‘Aha Plinana Leo materials production office
focuses on nonprint media, including videos of traditional
activities, exercise, and other follow-along videos for chil-
dren; animated traditional stories: and documentary infor-
mation to use in work with parents and the community.
These materials are often shown on cable and even com-
mercial television in Hawai‘i. Other aspects of the nonprint
media include a Hawaiian radio program sponsored by the
‘Aha Piinana Leo and the extensive computer system, which
it provides through a consortium with Ka Haka ‘Ula O
Ke‘elikolani (discussed below).

_ACCOMPLISHMENTS OF THE
PUNANA LEO LANGUAGE NESTS

The most important accomplishments of the Punana Leo
are its language revitalization accomplishments. The first of
these has been the development of strong Hawaiian commu-
nicative and behavioral fluency among its matriculating five-
year-old students. This fluency is further accompanied by
personal self-confidence and a worldview that Hawaiian
should be the normal language and daily culture of inter-
action for Hawai‘i. Pinana Leo students then come to see
themselves, their parents, their peers, and other respected
adults and children as sceking to restore this language for
themselves and their community. The existence of the
Punana Leo has encouraged and supported families who are
raising their children in a totally Hawaiian-speaking home
environment even before they reach the Punana Leo. Enroll-
ment priority is given to such families as part of a system of
basing enrollment on both cultivated and uncultivated in-
volvement in Hawaiian language and culture.

Hawaiians in general, and those Hawaiians intensely in-

terested in language revitalization in particular, are spread
throughout the general population of Hawai't. The ‘Aha
Punana Leo has always opened its new sites based on a group
of such families gathering together to request the establish-
ment of a school, rather than simply opening a site at a par-
ticular location and advertising for enrollment. Typically,
these families live in a number of adjoining elementary
school districts but are drawn together by their strong Ha-
wailan cultural orientation and not infrequently by other
points of communality, such as coming from the same fam-
ily. cultural organization. or place of work.

While the ‘Aha Panana Leo system of enrollment priori-
ties runs contrary to the standard government criteria based
on race, blood quantum, place of residence, and income
level, the "Aha Punana Leo enrollment priorities are essen-
tial for the traditional Hawaiian family orientation and lan-
guage revitalization goals of the *Aha Pinana Leo.® Running
the program on Punana Leo priorities has been made pos-
sible by combining government and nongovernment fund-
ing. In spite of "Aha Punana Leo’s rejection of blood quan-
tum, income, and even race as determining enrollment in its
programs, over 90% ol students in its programs are of
Hawaiian ancestry. with perceptually a higher average blood
quantum than the Native Hawaiian population as a whole,
and a high enrollment of those with low incomes.

The second language revitalization accomplishment of
the Pinana Leo is the development of an interconnected
group of young parents involved in language revitalization.
These young adults arc learning Hawaiian (or increasing
their knowledge when they are already speakers), using Ha-
waiian in formal public situations sponsored by the Pinana
Leo and gradually extending the use of Hawaiian in their pri-
vate lives as well. Furthermore. the Piinana Leo is producing
parents who are experienced in providing in-kind and gov-
erning assistance to a joint language revitalization effort and
are excited about the results that they have produced.

The third language revitalization accomplishment of the
Punana Leo has been to produce statewide receptivily to the
actualization of values and laws that provide tor the broad
public use of the Hawaiian language. This has been accom-
plished by establishing high-quality programs attended by
families who are proud of their use of the Hawaiian language
and who are using the language publicly. Families speak
Hawaiian with their children in supermarkets and find that
they are congratulated for doing so by individuals of all eth-
nic backgrounds: Pinana Leo children are invited to sing in
special programs in public malls, where their in-school pro-
cedure of using only Hawaiian in all introductions and ex-
planations is not only allowed. but supported; Hawaiian-
speaking children are also invited to participate through
Hawaiian in the inauguration of officials in both the Hawai-
ian and the general community, where their presence em-
phasizes Hawai‘i’s strong identification with its indigenous
roots. Most importantly. the Pinana Leo provides a rcason
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for the establishment of official use of Hawaiian in the state’s
public school system.

The language revitalization accomplishments of the
Pinana Leo are its most important, but the individual ac-
complishments of the Piinana Leo families who make up the
program give it its strength. As individuals, Punana Leo chil-

dren matriculate into clementary school with a good body of

formal Hawaiian cultural knowledge, including songs, chants
and dances, traditional stories, history, and environmental
knowledge that cnhances their identity as Hawaiians. These
cultural skills have the same value for personal development
as the study of haolc art and culture has for children of haole
cultural orientation in haole-oriented preschools. The Plinana
Leo students also master many of the same skills children
learn in haole preschools, including fine and gross motor
skills. group interaction skills, literacy readiness, and an in-
troduction to a broad range of academic areas, but from a
Hawaiian base.

LOSS OF SOME STUDENTS
TO OTHER SCHOOLS

The academic and cultural strengths of Plinana Leo chil-
dren have made Punana Leo graduates attractive to presti-
gious private schools in Hawai'i, and a few of our students
have entered such schools immediately after preschool. An-
other group of students [eft Hawaiian-medium education at
6th grade, again primarily to attend private schools, where
they often have to take an entrance test in competition with
students from English-medium private and public schools.
At the very least, the acceptance of these students into
these schools and their subsequent accomplishments in such
schools have shown that attending preschool and elementary
school in Hawaiian does not harm students. Indeed, it could
well be argued that the Pinana Leo program provides an aca-
demic advantage. Another group of students enrolled in
Hawaiian-medium intermediate and high school programs
and then left to attend public school programs that offer a
much larger variety of choices in terms of courses, resources,
and social activities that is better tailored to their individual
interests and talents.

Hawai'i has one of the highest private school attendance
rates in the United States, with a strong tradition of en-
rollment of Hawaiians. Historically, these schools have
frequently developed from boarding schools with strong
English-language assimilation orientations that had a num-
ber of other similarities with the early boarding schools
attended by American Indians. One of these institutions,
Kamehameha, remains restricted to students of Hawaiian an-
cestry, and competition to enroll in this highly regarded col-
lege preparatory school is very keen. It is thus significant that
Kula Kaiapuni Hawai‘i students have a high rate of accept-
ance for enrollment into Kamehameha: indeed, 45% of those

who applied to Kamehameha from the first cohort of Kaia-
puni Hawai‘i students were accepted, although not all en-
rolled.” Hawai‘i is also rather small and densely populated,
which allows high school students to move among the vari-
ous public schools for academic and athletic purposes. It is
theretore quite notable that families whose children enroll in
it, even those who have been accepted by private institutions,
are quite loyal to Hawaiian-medium education. This loyalty
has been rewarded by the ‘Aha Punana Leo by providing en-
rollment priority in its preschools to those with siblings who
all continue in Hawaiian-medium education.

Because enrollments and academic performance are cru-
cial in justifying the development of a new program, espe-
cially for the lead classes opening a new grade cvery year,
loss of students to other schools creates considerable anguish
during the period when a stream of students has not yet
reached the 12th grade. The program has now had its first
graduates, and furthermore, not one of the current 11 streams
of Hawaiian-medium education has been denied vertical ex-
pansion owing to lack of sufficient students. Indeed, a num-
ber of students who have lett the program have returned.

REVITALIZATION DIFFICULTIES
WITHIN STANDARD PUBLIC SCHOOLS

Hawai'i’s experience in integrating language revitaliza-
tion into the public school system exemplities difficulties
discussed by Fishman (1991) for his type 4b schools, which
are outside the control of the language revitalization commu-
nity. Conflicts over management and language of operation
have been serious obstacles to the maintenance and develop-
ment of public Hawaiian-medium education as a language
revitalization movement. Of the schools operating standard
Hawaiian language immersion clementary programs, all but
the K—12 stand-alone school Ke Kula Kaiapuni ‘O Anuenue
began as Hawatian streams within English-medium schools,
and even Anuenue is a collecting point for students from
such streams on Oahu Island at the higher grades. Further-
more. in spite of state recognition of the value of a fully
fluent Hawaiian-speaking administration and staff, all stan-
dard Hawaiian Language Immersion Program sites to date
have been administered by non-Hawaiian-speaking princi-
pals under non-Hawaiian-speaking district superintendents.
The Hawaiian Language Immersion Program thus faces a
problem in that its administrators lack full understanding of,
and full participation in. Hawaiian language revitalization
goals.

Principals have sometimes come to {eel that the Hawaiian
streams in their schools are an imposition, that the academic
goals of their schools are being compromised by the Hawai-
ian stream, that the students in the Hawaitan-medium pro-
grams are being harmed socially by being educated solely in
Hawaiian and solely with other Hawaiian speakers. and that
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Hawaiian has little value in today’s world other than for lim-
ited cultural events and purposes. Principals often have diffi-
culty perceiving of Hawaiian as a general language of inter-
action, not only within the overall structure of the school.
including the office, playground, cafeteria, and school as-
semblies, but even in the program-specific meetings of the
Hawaiian Language Immersion Program faculty.

While contemporary Hawaitan-medium education in the
public schools resulted from pressure {rom both members
of the Ni‘thau community and Plnana Leo families for
legalization of use of Hawaiian in the education of their
Hawaiian-speaking children, the Department of Education
rapidly moved the focus of its Hawaiian Language Immersion
Program from Hawaiian-speaking students to non-Hawaiian-
speaking students. The initial year that parents of Plinana
Leo children were allowed to have their children educated
in Hawaiian. the Department of Education stipulated that
the Plinana Leo would have to recruit other families into the
program to assure that the standard teacher-student ratio
would prevail. Since then all Hawaiian Language Immersion
Program kindergartens have been approximately half non—
Hawaiian speaking.

Because the initial group of English speakers was re-
cruited by the ‘Aha Panana Leo. the program began with
strong solidarity among all families for language revitaliza-
tion goals. Once Kula Kaiapuni Hawai‘'i became more
solidly a part of the Department of Education, new policies
relative to enrollment in the Hawaiian Language Immersion
Program emerged. One policy placed priority on place of
residence within the boundaries of the host English-medium
school service area over entrance into the public school sys-
tem as a Hawaiian-language speaker. This policy has had the
effect of denying Hawaiian-speaking children living outside
school boundaries the right to education through Hawaiian,
a right the ‘Aha Panana Leo sees as protected. along with
other aspects of Native Hawaiian cultural practices in the
Hawai‘i Constitution, and one of the basic arguments used in
lobbying the state for the initial opening of the Hawaiian
Language Immersion Program.® lronically. programs in pub-
lic schools typically have been opencd only alter political
pressure is applied by Panana Leo parents living on a partic-
ular side of an island. Once a program is opened, however,
some Piinana Leo children have then faced being denied en-
rollment owing to residency considerations. Fortunately, pa-
rental pressure, including demonstrations on occasion, has
always resulted in the expansion of classes o accommodate
all interested in the program, including Hawaiian-speaking
children living outside school boundaries. However, parent
lobbying and demonstrations for busing of children living
outside the school bus routes of the regular service arca
boundaries have to date been unsuccessful. The ‘Aha Pinana
Leo has becn able to access grant funding to support busing
in some years for some schools, notably Ke Kula Kaiapuni
‘O Anuenue, which faces the greatest busing difficulty. Other

Hawaiian entities such as the Oftice ot Hawaiian Affairs and
Lili‘uokalani Trust have also provided occasional support of
this type.

The issue of mixing Hawaiian-speaking and English-
speaking children and families is one of accommodation and
assimilation. Language revitalization involves the accom-
modation and assimilation of English spcakers to Hawaiian,
as they have chosen to join the Hawaiian program. The na-
ture of Department of Education operations has tended to re-
verse the focus. Instead of providing regular instruction to
the Hawaiian-speaking children and giving the English
speakers special help with Hawaiian, the language and edu-
cational growth needs of the Hawaiian-speaking children
have often been put on hold while the entire class focuses on
the need of the English-speaking children to learn some
Hawaiian. The Panana Leo children have been expected to
accommodate to this environment, which includes use of En-
elish outside class and sometimes even in class. As a conse-
quence. in these situations, both the Hawaiian and the aca-
demic preparation of children trom the Pinana Leo begins to
weaken and lapse. The Pinana Leo parents have also been
expected to accommodate and assimilate to the English-
medium school culture. where parent education and involve-
ment are much diminished and English is used in all
communication with parents. Lack of attention to parent ed-
ucation by the department has resulted in new parents’ put-
ting their children in the program in kindergarten, sometimes
simply as a novelty. without fully understanding the pur-
poses, goals, and design of the program. Soon these parents,
who arc not oriented to language revitalization, are com-
plaining about the focus on Hawaiian and expressing a desire
for more English. Hawaiian Language Immersion Program
sites too often have had conflicts erupting within parent
groups and with the school administration relative to the pro-
gram and its goals.

The lack of strong support for the primary position of
the Hawaiian language in the enrollment of students in the
Hawaiian Language Immersion Program has a parallel in
teacher and staff hiring policies in the Program. Hawai‘i’s
public schools still make no special provisions for Hawaiian
fluency for teachers hired for the Hawaiian Language Im-
mersion Program. Principals follow standard hiring prac-
tices and only use Hawaiian fluency as a criterion for hiring
when two candidates are equal in certification status and sen-
iority. This has led on occasion to the hiring of teachers with
little or no functional ability in Hawaiian and the release of
fluent non-certified teachers who have demonstrated skiils in
tcaching. Principals sometimes assign the least fluent teach-
ers to kindergarten “where the Panana Leo children can
teach them Hawaiian,” or even have teachers use English in
kindergarten to “ease children into Hawaiian” or allow the
use of English for “the harder subjects.”

All of these practices and other features that subordinate
the position of Hawaiian within the Department of Education
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weaken the program’s language revitalization goals. The
subordination of Hawaiian also has a negative effect on
student achievement. The sites with the greatest student
achievement are thosc with the strongest Hawaiian language
orientation and Hawaiian language fluency and literacy
skills among teachers, a situation that has parallels in New
Zealand Maori-medium education (Timoti Karetu, former
Maori language commissioner, personal communication.
1999). In spite of the strong evidence provided administra-
tors relative to the academic achievement of programs that
are highly oriented to the Hawaiian language, administrators
have a difficult time overcoming ingrained preconceptions
that not only undervalue that which 1s Hawaiian, but also see
things Hawaiian (especially when they are used in place of
things English) as an impediment to achievement.

These ingrained teelings of many in the Department of
Education that more emphasis should be put on English than
Hawaiian have also been supported by the professional eval-
vation team that the department hired upon the initiation of
its Hawaiian Language Immersion Program. The recommen-
dation of the evaluation team after the first year of the pro-
gram was that it begin transition to English at 20% of the day
in the 3rd grade and then 50% of the day from grades 4 to 6
(Slaughter et al. 1988). This recommendation was mct by
stiff resistance from families oriented to ‘Aha Ptnana Leo
philosophy who wanted full Hawaiian-medium education
through grade 12. After the second year of the program, and
after receiving important input from the Canadian immersion
expert Dr. Fred Genessee of Montreal’s McGill University,
the evaluation team changed its recommendation to include
full Hawaiian immersion education until grades 5 and 6,
where English would be used as a medium of instruction for
as little as 45 minutes per day in a variety of subject areas
focusing on English literacy. Genessee’s 1988 positive evi-
dence from Canadian immersion, which was reiterated in a
paper written by Sam L. Warner for the Board of Education
in 1990, along with extensive annual lobbying by parents
strongly oriented to language revitalization who were deter-
mined to maintain full Hawaiian-medium education through
grade 12, had an effect on the Board of Education. The
board’s policy decisions eventually went beyond the rec-
ommendations of the evaluation team. In 1992, in a scrics
of motions, the board voted to allow full use of Hawaiian
through grade 12, the teaching of English for one hour a day
beginning in grade 5 without restrictions on use of Hawaiian
as the medium of instruction in the teaching of English, and
the establishment of two totally Hawaiian-medium school
sites, one in Honolulu and the other in Hilo. Later, the eval-
uation team reverted to recommendations that the decision to
introduce English in the 5th grade be reconsidered, that the
value of establishment of single Hawaiian-medium sites be
reconsidered, and that English be used as a primary medium
of instruction {rom intermediate school on (Slaughter et al.
1994, 1997). The evaluation team was also consistently crit-

ical of teaching English through the medium of Hawaiian,
such as occurs at Ke Kula *O Nawahiokalani opu‘u, insist-
ing that such an approach could not work well in spite of the
evidence to the contrary.’

THE QUESTION OF ENGLISH

The question of English has thus been the primary politi-
cal issue in the Hawaiian Language Immersion Program. The
strongest language revitalization stance has been to demand
reestablishment of full Hawaiian-medium education to as-
sure a means of quality academic and cultural development
for Hawaiian speakers and a means for others to assimilate to
the Hawaiian-speaking community, where English would be
a highly developed sccond language taught in accordance
with the latest internationally developed methods. The most
conservative stance has been to defend maintenance of the
position of English as the dominant language of education,
even for first-language speakers of Hawaiian, as a means
to assure quality academic preparation and access to an
English-dominated society on a level similar to that of
Anglo-American native speakers of English, possibly with
some form of Hawaiian as cultural enrichment. The lines of
struggle between these two positions were even evident in
the Hawaiian and English names assigned to the program.
Kula Kaiapuni Hawai‘i was chosen to indicate that the
program was totally Hawaiian in all aspects of instruction,
staffing, and administration, with preference for native-
speaker children and strict requirements of parents. Kula Ka-
iapuni Hawai'i was used for the ‘Aha Piinana Leo boycott
program before the official adoption of the term Hawaiian
Language Immersion Program. The term “immersion” was
adopted in Hawai't from programs in Canada and the conti-
nental United States designed primarily for second-language
learning by majority language—dominant speakers learning
a minority language, rather than minority students reestab-
lishing an educational system through their nearly extermi-
nated traditional language. Furthermore, most of these tradi-
tional immersion programs transition to majority language
programs in intermediate and high school, which contrasted
with the desire of language revitalization advocates for full
K—12 Hawaiian-medium education. It is therefore important
that if the word “immersion” is used for programs such as
Kula Kaiapuni Hawai'i, indigenous immersion be clearly
ditferentiated from foreign-language immersion (for learn-
ing languages unconnected to the personal identity of stu-
dents) and also heritage immersion (for immigrant groups
with thriving languages elsewherc).

The *Aha Panana Leo language revitalization position of
supporting and creating new native speakers was advanced
through the activism of parents in the political arena, while
the transition and second-language enrichment positions
were taken by lower-level Department of Education staff and
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provided support by the reports of the evaluation team. The
delineation of the struggle was rather clear from the begin-
ning, given the historical context of the politically based clo-

sure of Hawaiian-medium schools and the four years of

political struggle in the legislature to get into the public
schools. The lines were further clarified when the depart-
ment statf member given charge of the program stated to us
who were preparing curriculum on our own that this pro-
gram, like some others in the past, was a political creation
and destined to end in a few years, Further instructions from
this individual that Hawaiian literacy was not to be taught
showed a determination to limit the development of Hawai-
ian, as did the restriction of special state funding of the pro-
gram to the hiring of an evaluation team, with no funds for
materials development. The lack of funding for materials for
the use of Hawaiian in Ni‘thau school thus was also applicd
to the new program for Pinana Leo graduates, but the *Aha
Piinana Leo obtained private funding and developed materi-
als anyway and provided them to the schools against the
wishes of the official in charge.

While the evaluation team may have seen its role as to as-
sure maximum success in both language learning and aca-
demics, they found themselves in the middle of the political
battle by insisting in their first-year recommendations that
the program be recognized as “bilingual™ in their report’s
discussion of “transition to English.” This produced very
real fears that the replacement of Hawaiian with English,
which was already occurring with the Ni‘ihau children in the
bilingual program on Kaua‘i, would be reproduced with the
Ptnana Leo children. These fears never completely disap-
peared and resulted in an ongoing struggle with the evalua-
tion team to assure the maintenance of Hawaiian as the full
medium of education. This led to further efforts in the politi-
cal arena which were ultimately successful in assuring full
Hawaiian-medium schools.

Consistent Board of Education and Superintendent of

Education support of full Hawaiian-medium cducation has
been important in that it has allowed parents. such as those
oriented to ‘Aha Panana Leo philosophy, to seek tull Hawai-
ian language revitalization and maintenance for their fami-
lies. Such support has not precluded support for teaching
Hawaiian as enrichment for other families. The reality of the
Department of Education has been that even though the state
policy calls for full use of Hawaiian, principals have allowed
the use of English at earlier grades and in the tcaching of
some subjects. We believe, however, that if state policy did
not allow full use of Hawaiian, full use of Hawaiian would
not occur in the public schools. Regardless of the policies
of the Board of Education, the only fully state-established
lotally Hawaiian-medium site has been Ke Kula Kaiapuni
‘O Anuenue on O‘ahu. Anuenue also remains the only
fully state-established program offering totally Hawaiian-
medium education in intermediate and high school. All other
Hawaiian language—medium intermediate and high school

programs overseen by the Department of Education are
streams within large English-medium schools consisting of
a number of courses taught through Hawaiian that supple-
ment a predominantly English-medium program of require-
ments and electives. All separate sites other than Anuenue
using 4 totally Hawaiian medium for a K—12 program were
initiated by the *Aha Pinana Leo and are operated in part-
nership with the state as described below.

The issues and resource needs involved in serious revital-
ization of Hawaiian as a community language and ecven
Hawaiian language —medium teaching for enrichment pur-
poses require major changes that are difficult to make in a
large statewide system in which Hawaiian-medium pro-
grams serve but a tiny fraction of students. The Hawai‘i State
Department of Education is to be commended for providing
recognition and shouldering support for three different popu-
lation groups within the listed purposes of its Hawaiian Lan-
guage Immersion Program: (1) native speakers wishing to
maintain their language, (2) those wishing to integrate into
the Hawaiian-speaking population, and (3) those wishing to
learn Hawaiian as a second or third language along the lines
of foreign-language learning (Long-Range Plan of the Ha-
waiian Language Immersion Program. 1994). Much of the
conflict in Hawaiian-medium education might be reduced by
development of differentiated programs of choice focusing
on the needs of these three populations as well as parental de-
sire for Hawaiian relative to English, for example, strongly
Hawaiian—medium programs, programs that arc partially
Hawaiian medium and partially English medium, and pro-
grams that are English medium with strong Hawaiian-as-a-
second-language courses. The *Aha Puanana Leo has always
tricd to work together with the department to assure that
shared goals of the two institutions for programs serving all
three populations could be met in moving Hawaiian-medium
programs torward. More recently, this has led to an cffort to
develop new structures that could accommodate the distine-
tive features of families oriented strongly to language revi-
talization in groups (1) and (2) above within the context of
state funding and the ‘Aha Pinana Leo as an administrative
entity along the lines of Fishman’s 4a schools.

While supporting the desires of those who wish to remain
in the standard structure as streams in English-medium
schools, or who wish to create alternative structures focusing
on enrichment through Hawaiian as second language, or who
wish to pursue other methods, strategies. or structures, the
*Aha Panana Leo has focused on and pursued the creation of
a new, more highly language revitalization—oriented model
for those families who desire it. This cooperative model. in-
volving the partnering of the state Departiment of Education,
the Ka Haka ‘Ula O Ke elikdlani College ot Hawaiian Lan-
guage, and the *Aha Panana Leo, is based somewhat on the
experience of the American Indian contract schools and
charter schools in other states. Movement toward that struc-
ture is illustrated by Ke Kula ‘O Nawahiokalani*opu‘u and
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programs reproduced along the same lines at Ke Kula
Ni‘ihau O Kekaha and Ke Kula ‘O Samuel Minaiakalani
Kamakau. As these structures are stabilizing, efforts are be-
ing made to include external experts in educational methods
who wish to assist in further developing academic and other
goals. But such development is always done with the under-
standing that the framework of language and culture revital-
ization is not to be compromised.

NAWAHIOKALANI‘OPU‘U
LABORATORY SCHOOL

Ke Kula *O Nawahiokalani‘opu‘u represents 4 milestone
in the struggle of the *Aha Panana Leo to assure the realiza-
tion of federal and state laws recognizing the right of Native
Hawaiians to choose Hawaiian as the daily language of their
families and to extend that into government-supported edu-
cation. At Nawahiokalani‘Opu‘u there is an explicit under-
standing that use of the Hawaiian language has priority over
use of English within the context of, and with the support
of, Hawai‘i’s compulsory education system. The school fur-
ther validates the claim of the *Aha Piinana Leo that it is pos-
sible to have high achievement recognized on an interna-
tional level within the context of an institution where such
achievement is second in priority to linguistic and cultural
survival. Indeed, as we will see later. academic achievement
at Nawahiokalani‘opu‘u is higher than the Native Hawai-
ian norm in the English-medium public school in its ser-
vice area.

Ke Kula ‘O Nawahiokalani‘opuu is an institutionaliza-
tion of the boycott schools that the Plinana Leo has run in or-
der to assure state provision of education through Hawaiian.
The initiation of Ke Kula *O Nawahtokalani*opuu ditfered
from the typical boycott school in that it began at the inter-
mediate school level when the Department of Education did
not provide a scparate Hawaiian Language Immersion Pro-
gram site in Hilo, as promised by the State Board of Educa-
tion in conjunction with the establishment of Ke Kula Kaia-
puni ‘O Anuenue on O‘ahu. More importantly, however,
Nawahiokalani*opu‘u changed the paradigm in that the state
provided resources for the running of the school in spite
of the fact that it was located on property controlled by the
*Aha Piinana Leo, and its daily operations were developed
primarily by the *Aha Plinana Leo rather than exclusively by
the Statc Department of Education. The powers of the ‘Aha
Piinana Leo within Nawahiokalani*opu‘u have been further
facilitated by the state legislature’s declaring Nawahioka-
lani‘*opuu “and other sites as appropriate” as the laboratory
school program of Ka Haka "Ula O Kerelikolani College
of Hawaiian Language and requiring that Ka Haka *Ula O
Ke elikolani work in cooperation with the *Aha Piinana Leo.

The distinctive administrative powers of the *Aha Punana
Leo and Ka Haka ‘Ula O Ke‘elikolani vis-a-vis the Depart-

ment of Education have facilitated curriculum content at
Nawahiokalani*opu‘u that is more language revitalization—
oriented and distinct from the English-medium school norms
than that at other Hawaiian-medium sites. However, because
Nawahiokalani*opu‘u is still in transition from a Department
of Education school to a full University of Hawai'i labora-
tory school, it must follow the standard Department of Edu-
cation curriculum guidelines and requirements in its choice
of course offerings. Furthermore, because of its small size,
all students at Nawahtokalani‘opu'u must take the same
courses, with prescribed courses in place of electives. The
school has felt that a college preparatory curriculum would
best serve the interests of Hawaiian language revitalization
by having Hawaiian speakers highly educated to protect and
develop their community. This includes excellent skills in
English, but English from the perspective of a second rather
than a first language. The school also has distinctive block
scheduling of 80-minute classes, a longer school day, uni-
forms, and an applied focus for all students through its
sustainable-environment program in agriculture, aquacul-
ture, horticulture, and animal husbandry.

The college preparatory focus of Nawahiokalani‘opu‘u
has been lessencd by a number of the required department
courses such as guidance., community service, and practical
arts, whose content the *Aha Plinana Leo and Ka Haka *Ula O
Ke'elikolani administrations fecl can be systematically
covered through the everyday activities of the school. Also
vexing to language revivalists is the classification of Hawai-
ian language arts classes as second-language courses. Yet
Nawahiokalani‘opu*u has been successtul in establishing the
Hawaiian language as the medium for all courses and its use
as a factor in grading in all courses.

The curriculum materials used at Nawahiokalani‘opu'u
are produced primarily by the Hale Kuamo'o Language Cen-
ter of Ka Haka *Ula O Ke*clikdlani and by the teachers them-
selves. Indeed, curriculum development is a primary respon-
sibility of those hired at the school under the *Aha Punana
Leo. Reference materials are primarily standard English
ones, although at present the library at Nawahiokalani‘Gpu‘u
has fewer than 200 books, and the materials available to
teachers in their classrooms are very basic. On the other
hand, the school makes extensive use of technology and the
highly developed Leoki Hawaiian computer system, de-
scribed below. In addition, the sustainable-environment site
includes an imu (traditional ground oven) and other outdoor
cquipment necessary for the production and preparation of
traditional Hawaiian foods and arts as well as an extensive
traditional agriculture and indigenous-species environmen-
tal complex. The focus on application of knowledge to daily
life is important from a language revitalization perspective in
that students are being prepared to make their homes in the
local community and make thetr contribution to it and its
economy as Hawaiian speakers. This focus contrasts with the
typical situation in Hawai ‘i private and public schools, where
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students are encouraged to open their horizons to the “whole
world™ (in actuality, only to the possibility of living in other
states). Those with academic talent are often discouraged
from studying Hawaiian topics, areas often viewed as paro-
chial and restrictive, and encouraged to pursue further edu-
cation without any preparation for them to return to the
community. One result of such practices has been an exten-
sive brain drain in the Hawaiian community.

ACADEMIC SUCCESS OF
NAWAHIOKALANI'OPU'U

The priority focus of the ‘Aha Plinana Leo and Ka Haka
‘Ula O Ke'elikolani on language revitalization has not had a
negative effect on student achievement, including achieve-
ment in English. Indeed. the opposite seems to be the case.
In the 1998-99 school year, the 77 students of Nawahioka-
lani*Spu‘u were counted among the 1,737 students at Hilo
High School, yet this small group (34 of whom were actually
intermediate school students) garnered a disproportionate
number of academic and other achievements in the Hilo area.
For example, of the 100 prestigious Bank of Hawai'i Second
Century Scholarships offering up to $10,000 per year for
four years of college for outstanding 10th-graders statewide,
Niwahtokalani*opu‘u students received two. Nawahioka-
lani*opu‘u students took first place in a statewide computer-
ized stock market game, and a Nawahtokalani‘opu‘u student
was chosen to be the vice president of the statewide Native
Hawaiian Youth Legislature. Nawahtokalani*opu‘u students
won the Hilo High musical talent contest for both 1997-98
and 1998-99, and Nawahiokalani*opu‘u students were a
major presence on Hilo High athletic teams. with two of its
girls” volleyball players named to the island all-star team in
1998 -99.

Perhaps most significant is the fact that all five members
of Nawahtokalani dpu*u’s first senior class were also admit-
ted as concurrently enrolled high school students at the Uni-
versity of Hawai'i at Hilo; only one other student {rom Hilo
High School was allowed to attend university classes while
still in high school that year. By their junior year of high
school, the entire class had completed all but two courses
needed to graduate under Department of Education regula-
tions. The students enrolled in two courses each in the fall se-
mester and one course each in the spring semester. During
the 1999-2000 year, Nawahiokalani‘opu‘u students contin-
ued to excel, with carly enrolliment in university and com-
munity college courses extended to the junior year. and stu-
dents won a number of additional academic, artistic. and
athletic awards.

There has always been concern outside Nawahioka-
lani*opu‘u that the school’s students would have difticulty
with English, especially scientific and mathematical lan-
guage. It thus may have come as something of a surprise to

detractors that all five of the initial seniors passed the uni-
versity’s English composition assessment examination. This
same examination often presents considerable difficulty to
eraduates of Hawai'i’s English-medium public high schools,
especially Hawaiian students. Furthermore, the Nawahioka-
lani*Opu‘u seniors reported no difficulty using English in
their college courses, which have included such subjects
as political science, agriculture, mathematics, horticulture,
Hawaiian, and Japanese. Their grades bore this out—virtu-
ally all As and Bs, with only a single student earning a C in
a single class. All seniors continued on to college.

The success of these Nawahiokalani‘Opu‘u seniors in
functioning in a college environment in English supports the
contention of the ‘Aha Punana Leo that much of the poor
achievement of Native Hawaiian youth in English-medium
schools 1s owing to resistance, conscious or unconscious, to
the subjugation in Hawai'1’s schools of Hawaiian identity
and culture to haole identity and culture. Certainly, the rea-
son for Native Hawaiian difficulties in school elsewhere can-
not be owing to their Hawaiian cultural backgrounds. The
first class of Nawahtokalani*0pu‘u seniors has been educated
totally through the Hawaiian language and from a very ex-
plicitly Hawaiian cultural base. They received training in En-
glish for only one course per semester beginning in the 5th
grade. and all their English instruction since then has been
through Hawaiian. Furthermore, two of the students were es-
sentially monolingual speakers of Hawaiian until elementary
school.

MORE ON THE QUESTION
OF ENGLISH

Because the *Aha Plinana Leo approach to teaching En-
glish as a second language has been so much at odds with the
suggestions of the Hawailan Language Immersion Program
evaluation team. it may be appropriate to discuss the philo-
sophical basis behind the *Aha Punana Leo approach. The
*Aha Punana Leo provides an environment for those who
seek to change their families and communities—that is, it
seeks to reestablish Hawaiian as the first language of fami-
lies and communities with high-level skills in other lan-
cuages. This approach is based on the practices of small
countries and regions of countries such as the Netherlands
and its Frisian region, and Denmark and its Faeroe Islands.
In these countries and regions daily activities including
education are carried out in the respective local language.
The local schools produce high levels of academic achieve-
ment, including a high level of literacy in English as a sec-
ond language, often with a third language learned as well.
Such a model is legally recognized for Native American
languages, including Hawaiian, in the Native American
Languages Act (see Arnold, this volume). In following this
approach, the *Aha Pnana Leo has sought to support and es-
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tablish schools and associated communities that, as much as
possible, reproduce the model of full use of the indigenous
language as a first language, even if the community has not
completed the process of reversing language shift from En-
glish back to Hawaiian. The Departiment of Education and its
evaluation team have stressed the fact that the majority of
students in Hawaiian-medium education are first-language
speakers of English and that the current situation in their
communitics is English dominance, if not in terms of daily
community interpersonal interaction, then at least in terms of
the larger organization of the political units of their society.
The cvaluation team focus has thus been on maintaining the
status quo, with the addition of fluency in Hawaiian as a sec-
ond language for enrichment rather than reversing language
shift.

The ‘Aha Piinana Leo, however, is making progress in re-
versing the positions of English and Hawailan in its offices,
homes, and schools. The first step in doing so is to change at-
titudes. The successlul teaching of English through Hawai-
ian has considerable importance in solidifying such attitudes
in students, teachers, and families. Furthermore, this attitude
toward language revitalization—that English is a useful tool
for dealing with those outside the community —contrasts
with the sort of negative attitude that one sometimes hears
expressed in monolingual English—speaking Hawaiian com-
munities relative 10 English—that English has been forced
upon the community by outsiders and that to speak its stan-
dard version well is a sign ol acceptance of a sort of defeat.
A survey by the Department of Education evaluation team it-
self gave evidence for a more positive attitude toward learn-
ing English among Hawaiian immersion students than
among students in English-medium programs (Slaughter
et al. 1997).

STANDARDIZED TESTS AND
THE COMMUNITY SERVED

The achievements of Nawahiokalani opu‘u students must
also be understood within the context of their community.
The Hilo area has a houschold median income about $14,000
lower than the stale average, over twice as many households
on public assistance than the state average, and over 10 times
the number of children considered at risk than the state aver-
age. The Hawaiian Language Immersion Program feeding
Nawahiokalani*dpu‘u is located at Keaukaha Elementary, a
school serving primarily children from Keaukaha Hawaiian
Homelands, an area reserved for lessees of hall or more
Hawaiian ancestry. Keaukaha Elementary students generally
perform below average at Hilo High School and have a
below-average percentage of students who continue on to
college and an above-average percentage of students who
drop out. No students have dropped out of school from
Nawahiokalani*opu‘u, although some have transferred to

other schools for various reasons. There is strong interest in
attending college among all students at Nawahiokalani-
‘Opu‘u, even though most of the children come from families
whose parents had not attended college prior to enrolling
their children in the program.'” Indeed, over one-third of the
students come from economic circumstances that qualify
them for free school lunches, and a few have learning dis-
abilities that would quality them for special assistance in the
English-medium schools.

The scores of Nawahiokalani*dpu‘u students on standard-
ized tests, as shown in Figure 13.1, have not been as impres-
sive as the coursework they have completed in high school
and college, but they still compare well with the scores from
the English-medium schools which the students would
otherwise attend. In general, standardized test scores of
Nawahtokalani‘opu‘u students have a lower percentage of
students in the below-average category and also sometimes a
lower percentage of students in the above-average category
than the national average. There is, however, considerable
variation between the classes, which can be accounted for in
part by the exaggerated role of individuals in determining
class averages in classes of fewer than 20 students. It should
be noted that a comparison of Nawahtokalani*dpu‘u students
with Hawaiian students at Hilo Intermediate School and Hilo
High School would likely show a greater difference in scores
because Hawaiians at these schools often have lower scores
than do other ethnicitics on such cxaminations (Carole
Ishimaru [Hilo High School Vice Principal for Nawahioka-
lani*opu‘uj, personal communication, 2000). At Keaukaha
Elementary School, which is predominantly Hawaiian, chil-

Below Above
average Average average
(%) (%) (%)
National average (all grades)
Reading 23 54 23
Math 23 54 23
Grade 10, Hilo High
Reading 22 59 19
Math 24 60 16
Grade 10, Nawahtokalani*opu‘u
Reading 0 80 20
Math 0 60 40
Grade 8, Hilo Intermediate
Reading 32 48 20
Math 31 57 12
Grade 8, Nawahiokalani*opu‘u
Reading 23 69 8
Math 23 69 8
FIGURE 13.1 1996-97 SAT scores [or NawahTokalani*opuu
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dren in the Hawaiian Immersion Program stream generally
score higher than those in the English-medium stream on the
6th-grade SAT even though the Hawaitan-medium students
have no formal exposure to English until reaching their one-
hour daily Sth-grade course in English language arts.

The fact that standardized examinations are administered
in English and are based on North American cultural con-
texts may reduce the number of Nawahiokalani*dpu‘u stu-
dent scores in the above-average category. This possibility
was a significant factor in Ka Haka "Ula O Ke elikolani
College’s arguing for the university to admit Nawahioka-
lani‘dpu‘u students on the same criteria as foreign students,
who are not expected to score well on American standard-
ized tests and yet usually perform well at the university. The
fact that standardized examinations do not test what is taught
as higher-level knowledge at Nawahiokalani*opu u—tradi-

tional Hawaiian oratory and literature, the application of

science and mathematics to agriculture and aquaculture, and
unique features of Hawaiian life and society—may be an-
other factor in reducing the percentage of above-average
scores on standardized cxaminations. Another possible fac-
tor is that Nawahtokalani*Opu‘u is a new school just begin-
ning to develop, where students from a wide range of abili-

ties are accommodated in a single class and the teaching staff

is mostly young people, some of whom have yet to complete
certification or even a bachelor’s degree. As the school grows
and develops, development that includes a plan to integrate
Jjuniors and seniors into Hawaiian-medium general education
courses to be offered in the Ka Haka ‘Ula O Ke‘elikolani
College of Hawaiian Language, the number of students scor-
ing above average on standardized tests may incrcase. Among
the areas that are targeted for development is methodology
for teaching English to Hawaiian speakers, including im-
proved methods of teaching spelling, an arca of weakness re-
ported in Canadian immersion that has also occurred in
Hawaiian-medium education. Increased fluency in Hawai-
1an, however, remains the highest priority. and special work
is needed in this area with incoming intermediate students.

MAULI AND THE ISSUE OF CULTURE
AT NAWAHIOKALANI'OPU'U

The *Aha Pinana Leo does not consider its revitalization
efforts to be confined to the use of Hawaiian vocabulary and

sentence structure. Hawaiian language is seen as but a part of

a fuller aspect of cultural continuity and individual identity
described as mauli. Some features of mauli are covered by
the English word “‘culture,” but mauli also includes world-
view, spirituality, physical movement, morality, personal re-
lationships, and other central features of a person’s life and
the life of a people. Furthermore, while the English term
“culture” often denotes something that can be separated from
life and demonstrated, mauli is seen as something that is al-

ways a part of a person and his or her way of living and also
of a group of people and its way of living. In this sense, lan-
guage and mauli are closely related, as language is always
with us in the thought processes in which we view the world
and act out our thoughts. The Kumu Honua Mauli Ola edu-
cational philosophy thus sees language as the essential fea-
ture in maintaining and increasing the strength of the mauli
and keeping culture from being simply the public display of
physical articles and activities which lack the soul of being
truly lived as part of daily life in contemporary Hawai ‘1.

The mauli-oriented view of Hawaiian culture found at
Nawahiokalant opu‘u, along with the use of Hawaiian lan-
guage and culture approaches to teach what are popularly,
and we would say incorrectly, identified as non-Hawaiian
areas, such as mathematics and science, have led some in
Hawai'i to state that Nawahiokalani*opu‘u is a Hawaiian lan-
guage program but not a Hawaiian culture program. Such a
view accepts the Western categorization of language as sep-
arate from culture and can be related to the fact that the eas-
ily observed physical manifestations of Hawaiian culture at
Nawahtokalani*opu‘u are not distinctly separated from what
appears to outsiders to be non-Hawaiian features. The situa-
tion is similar to that of early efforts by some photographers
of Hawaiians. The Hawaiian person might be asked to
replace “unauthentic™ clothing such as a mu‘umu‘u, the
Hawaiian woman’s dress adopted after Western contact, with
a more “authentic” pd ‘i or sarong. The “authentic” clothing
might, however, be used in a Western way, for example, as
a costume provided to be worn by several people and with
colors chosen for their eye appeal, while the “unauthentic”
mu‘umu‘u it replaced would have been worn in a Hawaiian
way, including kapu or restrictions on its use and handling
and possibly color symbolism unique to that person’s family.

The morning assembly at Nawahiokalani‘Opu‘u is an ex-
ample of how “culture” is integrated as part of the mauli of
Nawahiokalani‘dpu‘u. Students and staff line up at the front
of the school and begin with a number of chants. The chants
are then followed by the singing of Hawai'i’s stale song,
“Hawai‘i Pono'1,” while the students tace the Hawaiian flag,
and an address is given in Hawatian to students regarding the
activities of the day. Students and faculty are wearing uni-
forms, with the males to the right and the females to the left.
The only thing obviously Hawaiian to an observer would be
the chant and the language. However, the alignment of stu-
dents and teachers follows Hawaiian traditions regarding the
concepts of male and female space as well as genealogical
ordering. A dried lei above the hallway dividing the two
groups has significance as the piko or navel of the school,
which is associated with unique events in the school year.
Even the physical location of the flag has meaning within
Hawaiian traditions.

Furthermore, use of uniforms does not simply follow a
trend seen in other states, but is related to Hawaiian concepts
of unity in body decoration sought in activities of importance.
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be they in the traditional Hawaiian school, called the hdlau
or in contemporary manifestations of that ideal in family
dress in a fiz‘an for special occasions. The words spoken,
both in the chants and in the address to students, further-
more, contain references to oral traditions and Hawaiian
beliefs in addition to the simple remarks regarding the day’s
activities. These words also provide access to multiple mean-
ings or kaona that exist at a deeper level of the symbolic
structure of the aclivitics opening the school day.

The mauli approach to student interaction found at the
opening of the day at Nawahtokalani*opu’u is included in
all activities of the school, including classroom teaching of
standard subjects. While not readily observable by those
unfamiliar with the symbolism and thinking behind how
courses arc taught. this mauli approach is the essential cul-
tural feature of the running of the school. This is not to say
that the more stereotypical features of Hawaiian culture are
not part of Nawahiokalani*opu‘u. All students learn Hawai-
ian hula and Hawaiian music as well as Hawaiian crafts and
participate in the cultivation of traditional Hawaiian foods
and their preparation. Furthermore, students learn traditional
Hawaiian poctry and literature along with studies of their
own genealogies and those of important Hawaiian ali‘i or
chiefs. Students also participate in ficld trips to culturally
important sites outside the school that are related to these
activities.

The culwural features of Nawahiokalani*opuu, however,
are not learned as “culture” in the sense that Hawaiian cul-
ture is a clearly delineated separate class or extracurricular
activity in other schools. Chant, music, dance, crafts, and the
natural world are instead integrated into the full life of the
school. Along with opening the school day, chants are used
to ask permission to enter a particular area and to welcome
visitors. Traditional foods are prepared to feed gatherings of
students and parents at the school. The craft of making
feather leis is taught so that students will be able to prepare
a lei that will be worn by seniors at graduation, with differ-
ent parts of the lei symbolizing particular aspects in the
ceremony. Traditional musical instruments are made for par-
ticular dances with special meanings relative to the school
and its community, beyond the purpose of simple musical
accompaniment.

In contemporary Hawai'i, where much of Hawaiian cul-
ture has been used commercially either to entertain tourists
or to provide educational insight into the physical appear-
ance of precontact Hawai ‘i, Nawahiokalani*dpu‘u’s approach
to Hawaiian culture is often difficult to place within the typi-
cal public understanding of Hawaiian culture. Furthermore,
Nawahiokalani‘dpu‘u’s incorporation of cultural features
from [9th-century Hawaiian lite, such as Hawaiian stringed-
instrument music and the mu‘umu‘y, and indeed its teach-
ing of mathematics and science in Hawaiian as in the early
Hawaiian-medium schools, seems un-Hawatian to some who
come [rom a perspective that only precontact Hawaiian cul-

ture involving stone tools, wood, and bark cloth is truly
Hawaiian.

The mental placement of Hawaiian culture in an “uncon-
taminated” past focusing on the outward physical manifesta-
tions of the culture rather than its inner meaning runs directly
counter to the concept and practice of mauli ola, or living
mauli. cultivated at Nawahiokalani‘opu‘u. Such a Western
representation of Hawaiian culture is also in direct opposi-
tion to a Hawaiian tradition of viewing activities, materials,
and meanings {from a genealogically developed perspective
which gives them an origin in a history of named ancestors
from the beginning of time. This genealogical perspective is
how Hawaiian culture has becn passed down through the
generations and how significant changes that occurred in
precontact as well as postcontact times were integrated into
the lives of the people in a Hawaiian manner. The Hawaiian-
speaking clders in Hawaiian families, including those of
Kamana and other members of the ‘Aha Pinana Leo board,
themselves approached everything that they did. from main-
taining the family laundry to attending church, from Hawai-
ian medicine to family celebrations, in a distinctive Hawai-
ian manner. This distinctive Hawaiian manner, the Hawaiian
mauli. uses indigenous and introduced materials in an inte-
grated fashion based on Hawaiian beliefs and evolving fam-
ily traditions that are quite distinct from Western beliefs."!

REVITALIZATION PROGRESS AT
NAWAHIOKALANI'OPU‘U

The academic and other achievements described earlier
are not the reason for Nawahiokalani*dpu'u’s unique exis-
tence. Instead, they are by-products of the etfort to maintain
and strengthen the Hawaiian mauli using especially the
unique powers inherent within the Hawaiian language. Lan-
guage and culture revitalization is a much more difficult and
complex goal than academic achicvement. NawahTokalani-
*opu‘u still has a considerable way to go before reaching its
goal of full natural use of Hawaiian as the preferred language
of students and their families in all aspects of their daily lives
based in the Hawaiian mauli. At present, Hawaiian is the full
operational language among faculty and staft’ at Nawahioka-
lani*dpu‘u. The two exceptions arc Department of Education
staff members who do not normally interact directly with
students, but who are fully supportive of the language revi-
talization goals of the school and who bring important skills
to the school which are unavailable at present among fluent
Hawaiian speakers. Hawaiian is used as the language of
all teacher mectings and by the secretary and support staff.
Hawaiian is also used in formal school assemblies with par-
cnts where the minority of parents who understand the lan-
guage fluently translate for those who do not. All students at
Niwahiokalani‘opu‘u make full use of Hawaiian in all for-
mal aspects of their education, such as use of the language in
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class, assemblies. and speeches, but English still dominates
their peer-group interaction in most situations as well as in
their family life, with the exception of a few totally Hawaiian-
speaking families. Teachers at Nawahiokalani‘dpu‘u have
indicated that the difficulties experienced in maintaining
Hawaiian in an elementary program that is a stream within
an English-medium school have a subscquent impact on the
use of Hawaiian at Nawahiokalani*opu‘u as students matric-
ulate from such a program to a totally Hawaiian campus. An
effort is therefore being made to develop a small clementary
program to model practices that would strengthen peer-
group use of Hawaiian and Hawaiian mauli, practices that
could be copied by other elementary schools, as well as pro-
viding a strong Hawaiian-speaking core group for the inter-
mediate and high school program in the future.

Currently, where Hawaiian is most often used at the initi-
ation of students is not on campus, but in Hawaiian cultural
situations such as when students visit the taro-growing area
of Waipi‘o, the island of Kaho'olawe, and other cultural ex-
cursions. This shows that the Hawaiian language is increas-
ingly being identified as an essential feature of Hawaiian cul-
ture among these students. Students report that they feel that
speaking Hawaiian is more natural in such situations than in
their daily lives, an indication that students are still affected
by a worldview that highly marks Hawaiian language and
culture as not part of the normal day-to-day activities of con-
temporary Hawaiians. A movement toward use of Hawaiian
in ordinary activities of daily life is evident among some
graduates of the school, perhaps in imitation of their young
college-age teachers who use the language with each other in
all situations outside of school. Students also use Hawaiian
when they are with each other in unfamiliar social situations
where Hawaiian seems to bind them together and distinguish
them from outsiders. Siblings who speak Hawaiian at all
times at home also use Hawaiian at all times with each other
regardless of the activity or the presence of others, but code
switch to English with others in the same group even when
all are Nawahiokalani‘6pu‘u students and thus capable of us-
ing Hawaiian. This shows the strong influence of establish-
ing Hawaiian as the language of the family in the expansion
of Hawaiian to the normal language of peer groups as well as
the present predominance of English-speaking families. The
‘Aha Punana Leo and Ka Haka “Ula O Ke‘elikdlani College
are anxious to develop programs to help tfamilies wishing to
use Hawaiian in the home to implement such practice and a
model elementary program for children from Hawaiian-
speaking homes.

The consortium partners are also anxious to develop a
Hawaiian-medium boarding program at Nawahtokalani-
‘opu‘u to serve students already moving to Hilo to partici-
pate in the school from islands and communities where there
are no fully Hawaiian-medium schools available for inter-
mediate and high school. Among these students are some
from Moloka‘i whose parents had requested the *Aha Piinana

Leo and the Office of Hawaiian Affairs to jointly start a
K-12 full Hawaiian-medium school like Nawahiokalani-
‘opu‘u there at a small abandoned hotel site. This request
was denied by the Office of Hawaiian Affairs after it heard
testimony [rom other parents who planned to attend a par-
tially Hawaiian—medium model intermediate /high school to
be housed at Moloka‘i High School, as well as community
members who wished to see the hotel used for other purposes
(see Warner, this volume). After the initial year of partial
Hawaitan-medium courses at Moloka‘i High School. an ex-
panded group of parents and tcachers again approached the
‘Aha Piinana Leo to establish a stand-alone site similar to
Nawahiokalani‘dpu‘u on that island.

KE KULA NI'lIHAU O KEKAHA:
A SCHOOL FOR NATIVE SPEAKERS

There is already an elementary program under the di-
rection of thc ‘Aha Punana Leo and Ka Haka ‘Ula O
Ke‘elikdlani College in partnership with the Hawai®i State
Department of Education. Ke Kula Ni‘ihau O Kekaha serves
a very distinctive population of children who are native
speakers of the Ni‘ihau dialect of Hawaiian and who live ei-
ther periodically or permanently on the adjoining island of
Kaua'i. The program was established in response to a 1993
boycott supported by the *Aha Plinana Leo and modeled
on that used in the case of Nawahitokalani*opu-u to induce
the Department of Education to provide public Hawaiian-
medium education in cooperation with the ‘Aha Plnana
Leo. The boycott followed over a decade of discussion of
Hawaiian-medium education in the Ni‘ihau community led
by two ‘Aha Ponana Leo board members, Ilei Beniamina of
Ni‘ihau and Byron Cleeland, the director of the Piinana Leo
on the island of Kaua‘i. These discussions were reinforced by
several years of practical experience of Ni‘thau community
members in the *Aha Plinana Leo summer Hawaiian-medium
programs on Kaua‘i for Ni‘thau and Kula Kaiapuni Hawai ‘i
students.

Like Ke Kula ‘O Nawahiokalani‘opu‘u, Ke Kula Ni‘ihau
O Kekaha is a public school program that follows the De-
partment of Education guidelines relative to curriculum. The
Department of Education provides a single teacher, while the
‘Aha Punana Leo provides additional teachers, staff, and re-
sources. The elementary school curriculum in the Depart-
ment of Education is rather broad, allowing considerable
flexibility in incorporating the unique features of the Ni‘ihau
community. The program includes some intermediate stu-
dents and has plans to include high school students.

Ke Kula Ni‘ihau O Kekaha receives all the curriculum
materials used in the other Hawaiian-medium schools but
has tried to adapt its curriculum to the distinctive features
of the home language and culture of its students, especially
as lived on Ni‘thau. Because much of the terminology in
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Hawaiian-medium education was coined only recently. the
language used in Hawaiian schoolbooks is unfamiliar to
many in the Ni‘thau community. A decision was made to
try to develop materials of their own to use in addition
to what has been provided. Funding was procured and non-
Hawaiian speakers were hired to develop lessons, which were
then translated into Hawaiian by the teachers. The teachers
found these lessons unsatisfactory and began developing a
curriculum totally on their own that was more closely related
to the lifestyle of their island. Their original materials placed
a strong emphasis on fishing. the ocean, and self-sufticiency
for an environment where there is no running water, elec-
tricity, or telephone system, nor are there any commercial
services. This curriculum is providing much better results.
As the school progresses, the teachers, students, and com-
munity are also becoming tamiliar with new terminology
tound in the statewide Hawaiian-medium texts. Indeed, daily
usage of new Hawaiian terms is now spreading more rapidly
in the Ni‘ihau population than elsewherc.

On Ni‘ihau itself students do not take standardized exam-
inations, and Ke Kula Niithau O Kekaha has been following
that precedent. The main indicator of success in the past
has been the high level of student attendance. Recently the
*Aha Punana Leo engaged the Pacific Regional Educational
Laboratory (PREL) to assist with the evaluation of educa-
tional progress at Ke Kula Ni‘thau O Kekaha after working
with the organization in the development of a self-study for
Nawahiokalani‘dpuu. Although this etfort has just begun,
there are indications that some of the children enrolled in the
program are reading above grade level in Hawaiian. There
have also been reports that a student who matriculated from
the program to the local high school received an A in English
her first semester away from the school. The certified teacher
at the school is Byron Cleeland, who, besides being a board
member of the *Aha Panana Leo, has taught for over 20 years
in the Hawai‘i public school system. Another ‘Aha Pinana
Leo board member, Ilei Beniamina, has also been very active
in the school, particularly in program and staft development.
As the only Ni‘ihauan with teacher certification and experi-
ence teaching {rom elementary through the college levels,
Beniamina has long had unique credentials with both the
Ni‘thau and the larger community. Integration with Ka Haka
‘Ula O Keelikdlani College provides an avenue for addi-
tional support for adult education and other services to the
students of the school that also tic in with Beniamina’s ef-
forts through her permanent position at Kaua'i Community
College.

SPECIAL LANGUAGE FEATURES

Language issues have special relevance at Kekaha be-
yond the typical Hawaiian-medium program. Many adults
are somewhat uncomfortable in English and aware of their

own difficulties in interacting in English with the world out-
side Niihau. In order to ensure that their children learn En-
glish, a sector of the Ni‘ihau population on Kaua‘i has al-
ways kept its children in English-medium schools even
though they are often assigned to bilingual programs with
immigrant students and teased by other local students. On
Ni‘ihau itself, all formal schoolwork and recitation is still in
English, while teachers use Hawaiian for giving directions,
explanations, and class discussion. A considcrable number
of the students at Ke Kula Ni‘thau O Kekaha attend both
Ni‘ihau School and the program owing to frequent moving
between the two islands. Because of the concern for learn-
ing English in the community and because Ni‘thau School
teaches English from kindergarten, the initial English class
is taught at Kekaha in grade 4 rather than grade 5, as in other
Hawaiian-medium schools.

The current generation of Ni‘ihau children have been
much more quick to pick up English (Hawai‘i Creole En-
glish) in the areas where they live on Kaua‘i. On Kaua‘i, ex-
posure to English-speaking children, businesses, and televi-
sion provides much support for English development, while
for children who do not attend school in Hawaiian, Hawaiian
is supported only in the home and church. Indeed, some
children of Ni‘ihau ancestry on Kaua‘i do not regularly use
Hawaiian. Even on Ni‘ihau itself, modern technology is pro-
viding increased exposure to English at the same time that
the community is spending more time on Kaua‘i. Thus Ke
Kula Ni‘ihau O Kekaha provides an important means for
maintaining Hawaiian for its students.

Ditferences between Ni‘ihau Hawaiian and the Hawaiian
spoken in other schools have also played a role in curriculum
development at Ke Kula Ni‘thau O Kekaha. The school has
a policy of maintaining and strengthening the Ni‘ihau tradi-
tion of use of Ni‘ihau dialect as the primary spoken language
and standard Hawaiian for formal registers such as use in
church and with Hawaiian speakers from other areas. Ni‘ihau
children are very fluent in informal registers of the language
but less familiar with the formal forms of the language used
by their own elders and the formal language found in docu-
ments from the 19th and early 20th centuries. The language
used elsewhere has been revived from these very documents,
from taped interviews of elders who are no longer living, and
from limited contact with people who are now mostly semi-
speakers of other dialects of Hawaiian. Because the formal
registers of Hawaiian were weakened on Ni‘ihau and in-
formal registers were weakened on other islands, there is
increased cooperation between Ni‘thau and non-Ni‘ihau
speakers of Hawaiian in recstablishing the full range of the
language.

The strengths that Ke Kula Ni‘ihau O Kekaha exhibits in
Hawaiian language are indicative of the mauli of the school
as a whole. A distinctly Hawaiian worldview with distinctly
Ni‘ihau variations within that worldview distinguish this
school from all other Hawaiian-medium programs. Ke Kula
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Ni‘ihau O Kekaha has made it possible for this mauli to blos-
som outside the structures that constrain it in standard De-
partment ot Education programs.

UNIQUE OPERATIONAL
CHALLENGES

As the last community that has maintained a totally un-
broken chain of Hawaiian from antiquity, Ni‘ihau has a spe-
cial role in the efforts to revitalize Hawaiian and has been the
priority community for the ‘Aha Punana Leo since its in-
ception. As indicated earlicr in this essay, the history of the
*Aha Piinana Leo has been closely tied to an effort to legal-
ize use of Hawaiian in the public school on Ni‘thau Island it-
self, a struggic led by one of *Aha Plinana Leo’s founding
members, ‘Tlei Beniamina of Ni‘ihau. Furthcrmore, the first
Panana Leo preschool was established in 1984 at Kekaha on
Kaua‘i in order to serve Ni‘ihauans, and there have been a
succession of ‘Aha Ponana Leo special summer programs
for Ni‘ithau children and older students in the Kekaha area
over many years, frequently combined with children from
Kula Kaiapuni Hawai'i.

During the time when ‘Aha Panana Leo Ni‘thau pro-
grams were funded at a relatively low level and during the
four years that Ke Kula Ni‘ihau O Kekaha was located in a
single classroom, ‘Aha Piinana Leo Ni‘ihau programs drew
little attention from those who had differences with the pro-
grams or with those organizing them. Things changed when
the *Aha Plnana Leo sought major funding to provide Ke
Kula Ni‘ihau O Kekaha with its own site on the model of Ke
Kula ‘O Nawahiokalani*opu‘u. The new site was needed be-
cause the single classroom that the Department ot Education
provided became increasingly inadequate for the multiage
group of students it served. The ‘Aha Punana Leo learned
that the state was abandoning a small National Guard build-
ing across from Kekaha Elementary School and that this
could be obtained for the program if the property were trans-
ferred to the Office of Hawaiian Affairs by the governor and
state land board, with the specification that the property be
rented to the ‘Aha Plinana Leo for Ke Kula Ni‘thau O Kekaha.
The transfer process took over a year, after which ‘Aha
Puinana Leo then renovated the front half of the building for
an elementary program and began to plan for expansion
for an intermediate and high school program.

The new building and its resources and employment op-
portunities drew interest from those in the Ni‘ihau and greater
Hawaiian community not formerly mnvolved in Ke Kula
Ni‘ihau O Kekaha, and enrollments grew as high as 47. The
sudden explosion of new resources and visibility, however,
led to community conflicts over hiring and the use of lead-
contaminated scrap materials from the renovation of the
school. These conflicts, along with arecent splitin the Ni‘ihau
church, political divisions, and changes within the Office of

Hawaiian Affairs, and a whispering campaign by detractors
of the *Aha Punana Leo, resulted in an effort to take over the
newly renovated building and place it in under the control of
a dissident group. (See Warner, this volume, for a discussion
of this issue from the point of view of a detractor of the ‘Aha
Plinana Leo and supporter of that transfer.)

The dissident group is led by a president who is a
Ni‘ihavan who raised his children as non—Hawaiian speak-
ers outside Kaua'i and who had only recently returned to
Kekaha. Its secretary is a non-Ni‘thauan and a faculty mem-
ber currently associated with a faction of the University of
Hawai‘i at Manoa that has been very hostile to the ‘Aha
Punana Leo since the unanimous dismissal of Sam L. Warner
tfrom the *Aha Piinana Leo Board in 1996 (see Warner 1999
and this volume). The dismissal was related to a pattern of
outlandish attacks on other board members and a reversal of
support of the basic principles and philosophy that served as
the foundation of the *Aha Plinana Leo.

A widely publicized feature of the dissident group’s plans
in trying to take over the Ke Kula Ni‘ihau O Kekaha build-
ing and further renovation funding for it has been to change
the Hawaiian character of the site to one in which English is
much more dominant—indeed, 100% English and 100%
Hawaiian, as it was expressed in one of its written state-
ments. In order to draw support for their plan, the dissident
group walked out of Ke Kula Ni‘ihau O Kekaha, claimed
the name of the school as their own, and began to attend
meetings of the Office of Hawaiian Affairs at the invita-
tion of trustees opposed to Clayton Hee, a trustee who has
been a strong supporter of Hawaiian language and the ‘Aha
Pinana Leo.

The walkout involved 2 teachers and 16 students. This
group’s numbers have fluctuated up and down as some of its
students left to enter the English-medium schools and as oth-
ers from elsewhere, including preschool-age children, joined
them during the 1999-2000 school year. The group refused
use of a classroom and other facilities at Kekaha Elementary
School, registered themselves as home schoolers, and moved
to the old boycott site of Ke Kula Ni‘thau O Kekaha, a pub-
lic park.

Enroliment of compulsory school-age students who have
remained at Ke Kula Ni‘ihau O Kekaha has also fluctuated
between 19 and 26, depending on the migration patlerns
from Ni‘thau as well as 4 to 12 additional preschool-age stu-
dents in Plinana Leo program at the site (‘Tlei Beniamina,
personal communication, 2000). These remaining Ni‘thau
families have indicated their resolve to remain with Ke Kula
Ni‘ihau O Kekaha as a partnership public school and to keep
it a totally Hawaiian-medium program, with English taught
as a second language. The ‘Aha Punana Leo has indicated to
them that it will continue to support the remaining families
with the program even if the Office of Hawaiian Affairs steps
in to prevent the ‘Aha Piinana Leo from using the building
they renovated. There has also been a consensus among the
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*Aha Panana Leo and the remaining families that students
who were removed from the program will be welcomed back
if their families choose to return after trying an approach
with more use of English.

The “Aha Piinana Leo has provided complimentary
Hawaiian books to the dissident group for the Hawaiian com-
ponent of its program, as it does with all Hawaiian-medium
programs. The ‘Aha Ptnana Leo has further stated that it
is not opposcd to those who wish to initiate a separately op-
erated program that places more emphasis on English, but
such a program is distinet from Ke Kula Ni‘thau O Kekaha
and should seek a separate name and site rather than at-
tempting to replace Ke Kula Ni‘ihau O Kekaha and its pro-
aram of total Hawaiian use at the current Ke Kula Ni‘ihau O
Kekaha building site.

The controversy over the building that houses Ke Kula
Ni‘ihau O Kekaha has taken some energy away from the pro-
aram’s planned services. especially in the area of parent and
staff education. Progress is being made in these areas, how-
ever, with training in educational techniques used in the
Piinana Leo and Niawahtokalani opu-u as well as efforts to
establish programs for parents and staft to expand their
strengths and develop new talents. Those who have remained
at the school have been strengthened by the experience,
although the effect on the community as a whole has been
negative.

The larger aspect of the situation at Ke Kula Ni‘thau O
Kekaha is that the eftect of disgruntlement aimed at a lan-
guage revitalization group or a politician who supports jan-
guage revitalization is a negative aspect ol operations that
language revitalization groups must deal with. Another fea-
ture that plays a negative role is fear in minority communi-
ties regarding the dominant language and allegations. even
false ones, that children in language revitalization programs
are performing at a lower level in the dominant language than
children from the same minority program are in English-
medium programs. The negative effects of such disgruntle-
ment and fear are especially evident in times of expansion
to include new participants or participation at higher grade
levels.

_ KE KULA 'O SAMUEL
MANAIAKALANI KAMAKAU

The most recent expansion of the model or laboratory
school concept is Ke Kula O Samuel Manaiakalani Ka-
makau, located on a third island. O*ahu—specifically. on the
opposite side of the island from Honolulu. Initiated in early
2000, the school is named after the 19th-century Hawaiian
scholar Samuel M. Kamakau, whose extensive writings in
Hawaiian are a primary source of knowledge about the tra-
ditional culture and history of Hawai‘i. Kamakau has devel-
oped under the direction of two members ol the Hawaiian

language faculty at the University of Hawai‘i at Manoa,
Makalapua Ka'awa and Kawehi Lucas. Besides the ‘Aha
Piinana Leo and Ka Haka *Ula O Ke‘elikolani College, the
school has received support from the College of Languages,
Linguistics, and Literature of the University of Hawai‘i at
Manoa.

Kamakau has been designed as a Hi‘i PEpé (parent-infant
program)/Ptnana Leo program for preschool through grade
12. Enrollment is by family, and those who have enrolled
have generally sought out the program owing to a desire for
an even stronger Hawaiian language and culture focus than
that available in the schools in which their children were pre-
viously enrolled. Classes are multiage. The present lead
class is in the 9th grade. The school operates on a theme of
Native Hawaiian health, with integrated lessons based on that
theme. As in Pinana Leo preschools, parents are required to
take Hawaiian language courses or courses through Hawai-
jan, The association with Ka Haka *Ula O Ke'elikolani has
allowed parents to receive college credit for their courses.

In the few months of its existence the school has con-
cluded some important partnerships with local Native Ha-
waiian health providers and others involved in health which
are providing additional resources for the program. One of
the purposes of the school is to develop curriculum materials
and tcacher training opportunities with a focus on Native
Hawaiian health that can be shared with the greater Hawai-
ian language—medium education community.

KA HAKA ‘ULA O KE‘ELIKOLANI
COLLEGE OF HAWAIAN LANGUAGE

Owing to its large Native Hawaiian population and the
significance of its physical features in Hawaiian creation
traditions, Hawai‘i’s second largest city, Hilo, has long been
a center for Hawaiian linguistic and cultural activism. Among
the proponents of the Hawaitan language associated with
Hilo was Luka Ke‘elikolani, governor of the island of
Hawai‘i in the mid-1800s. Although she was quite fluent in
English and, as the wealthicst person in the kingdom in her
day, frequently did business with the foreign community,
Governor Ke‘elikolani refused to allow anyone to address
her in English. She also insisted that only Hawaiian be spo-
ken with her son. An especially memorable event in Hilo was
when she used her high ali*i rank and genealogical connec-
tion to the fire goddess, Pele, to stop a lava flow just outside
the city limits.

Ka Haka ‘Ula O Ke‘elikolani (“Royal Standard of Ke‘eli-
kolani™), the College of Hawaiian Language at the University
of Hawai'i at Hilo, strives to reestablish the Hawaiian lan-
guage and culture usage exemplified by its namesake. One of
three colleges within the University of Hawai‘i at Hilo, it is
the first to have a graduate program and the only one admin-
istered through a language other than English. Also distinc-
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tive is a mandate from the state legislature to work with en-
tities outside the University of Hawai'i system. including the
State Office of Hawaiian Affairs. the *Aha Panana Leo. and
the federal government. The private-public partnership with
the "Aha Punana Leo has been extremely valuable to the col-
lege in its efforts to reach its language revitalization goals
and in establishing the structure of the college. including its
Hawaiian studies academic programs, Hale Kuamoo Ha-
wailan Language Center. its outreach efforts, its laboratory
school program, and its teacher education program. Simi-
larly, the Office of Hawaiian Affairs and the lederal govern-
ment have played important roles in establishing and funding
programs of the college. often through partnership with the
*Aha Puinana Leo.

CURRICULUM PRODUCTION FOR
HAWAIIAN-MEDIUM SCHOOLS

Since the initiation of the Plinana Leo program, the Uni-
versity of Hawai‘i at Hilo and its graduates have been a pri-
mary source of curriculum for Hawaiian-medium schools.
With the establishment of the *Aha Panana Leo, Hilo often
served as a location for the weekend camp-together meetings
of the organization. including its first special curriculum de-
velopment project. In 1984 and 1985, Kamana took a two-
year leave from her university position to develop the Plinana
Leo program and curriculum. The teachers she trained were
primarily native speakers and college students either freshly
graduated or still taking courses. In 1986, when the Pinana
Leo in Hilo was boycotting the Department of Education by
setting up its own Hawaiian-medium kindergarten. Kamana
provided the direction for its teachers and curriculum.

Initial curriculum development efforts were expanded
with a summer program tn Hilo in 1987 through a private
grant to the “Aha Puinana Leo to create materials for the tran-
sition into the Department of Education. This summer pro-
gram received assistance {rom Dorothy Lazore. the pioneer-
ing Canadian Mohawk immersion educator. who suggested
curriculum goals and ways to attain them for the initial
public school Hawaiian-medium classrooms. The Hawaiian-
speaking team. consisting of most of the present faculty
of the College of Hawaiian Language. took Lazore’s ideas
and put them into the context of Hawai'i's natural and
cultural environment. Larry Kimura, the founding president
of the *Aha Plnana Leo, then secured a tederal grant to
give Punana Leo and Kula Kaiapuni Hawai‘i teachers in-
service summer teacher and curriculum development train-
ing through Hawaiian at both the Manoa and the Hilo
campuses of the University of Hawai®i. This grant provided
summer teacher training and curriculum development from
1988 through 1991. Finally in 1990. the Hawai'i state legis-
lature funded the establishment of the Hale Kuamo*o Hawai-
ian Language Center at the Universily of Hawai't at Hilo.

From the beginning, the Hale Kuamo*o and “Aha Panana
Leo closely coordinated their development of curriculum
and avoided duplication of translations 1o assure the max-
imum benefit to teachers. Nineteenth-century Hawaiian-
medium textbooks were not usable, as they were sorely
outdated (for example, a geography book showed the Mis-
sissippi River as the western boundary of the United States).
But the earlier texts did provide inspiration and some vocab-
ulary terms. Larry Kimura moved from the University of
Hawai‘i at Mianoa to the University of Hawaii at Hilo with
the establishment of the Hale Kuamo'o, a center which he
had envisioned. and took on the task of translating the stan-
dard state mathematics curriculum. Kalena Silva and Wilson
worked on science with Kimura, and the entire faculty did
projects in Hawaiian language arts, social sciences, and cul-
ture. along with some exceptionally talented students.

Keikit Kawaiac*a, a founding parent of the Punana Leo O
Honolulu and the pioneering Kula Kaiapuni Hawai'i teacher
on Maui, was hired as the educational specialist and full-
time manager for the Hale Kuamoo. Kawaiae'a further
strengthened the coordination of curriculum development
with the Kula Kaiapuni Hawai'i classrooms through her con-
tacts in the schools and her personal experience. When the
"Aha Kauleo Advisory Council was formed for the Hawaiian
Language Immersion Program by the state Department of
Education. Kawai*ae‘a was appointed as chair of its curricu-
lum committee, which coordinated all curriculum develop-
ment statewide with the larger Hale Kuamo o and *Aha
Punana Leo efforts.

TECHNOLOGY AND
LEXICAL EXPANSION

Kawai'ae'a also brought Keola Donnaghy from Maui to
start a Hawaiian-language computer system, which is now
the most sophisticated computer system anywhere in an in-
digenous language. Based on Macintosh computers (chosen
for their ease of use by children and technologically unso-
phisticated language-materials writers), Donnaghy’s Leokt
system links all Punana Leo and Hawaiian-medium schools
and Hawaiian language program offices statewide in a free
system provided totally through the Hawaiian language with
appropriate unique Hawaiian spelling symbols, icons, and
directions. The system contains chat rooms, central calen-
dars of cvents, a dictionary. and folders for the different en-
tities and interest groups within the Hawaiian language revi-
talizatton community. There is also provided in the Leokl
system a means for teachers and the general public to quickly
order curriculum materials. Most recently, Donnaghy pro-
vided a Hawaiian version of Netscape Navigator, which pro-
vides students with Jimited library resources with a means to
search the Panaewele Puni Honua (the World Wide Web) in
Hawaiian. An employee of the *Aha Panana Leo, Donnaghy
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is stationed at the Hale Kuamo'o and provides technical sta-
bility and direction for the entire Hawaiian language revital-
ization movement.'?

Moving Hawaiian into new domains has required a huge
amount of new vocabulary. From the beginning of the *Aha
Piinana Leo, the Hawaiian language has been the fortunate
beneticiary of Larry Kimura's visionary work in collecting
and coining new terms. Before the first Plinana Leo opened,
Kimura was working to develop a list of appropriate vocab-
ulary to use with new activities and materials to be found in
the schools. Sometimes native speakers, especially Ni‘ihau
speakers, would have terms that had not been documented.
for example, ‘owili “photographic film™ (literally, “twisted
coil™), or would clarify terms already listed in the dictionary.
such as péheu ‘mumps’ (listed in the dictionary as “'soft,
flabby, sagging, as fat flesh: swelling or protuberance, as on
cheeks or neck™).

When we moved into our tirst group curriculum project
with Dorothy Lazore, Kimura arranged for a late-afternoon
meeting every day (o have translators and native speakers
discuss and decide upon new terms which he recorded. His
next step was to organize a formal lexicon committee com-
posed mostly of native speakers with representation from
different parts of the island chain. But Kimura also included
in the committee younger Hawaiian language teachers from
the university who were doing the translations. The elders
in the committee found that their contribution was primar-
ily in the area of clarifying older terms. They had difficulty
with the newer terms for concepts and technology with which
they were unfamiliar. The university-trained translators then
began meeting on their own to deal with these modern tech-
nical terms. This younger group developed into the present
standing Lexicon Committee chaired by Kimura. The pro-
cess of approval of new terms includes documenting all
submissions to the committee, first readings, and final ap-
provals. A joint project ol the *Aha Plinana Leo and the Hale
Kuamo©o, the Lexicon Committee publishes annually an up-
dated book of recently coined or documented terms with
both a Hawaiian-to-English and an English-to-Hawaiian
section. The book, Mdmaka Kaiao (The Burden Pole of the
Dawn), currently has some 4,000 entries.

The Lexicon Committee focuses on producing terms
of practical use to the growing Hawaiian-speaking com-
munity—at present mostly classrooms and offices serving
schools. These terms arc meant not to supplant traditional
terms but to allow Hawaiian to move into new fields of use
and grow as a living language. Every cflort is made to create
new words that tie in to Hawalian traditions—for instance,
the word mauiili *equinox” is related to the name ol a tamous
ancestral hero, Miui, who slowed the movements of the sun.
The committee also tries to model new words on established
older vocabulary. Thus the traditional term Adlaimana’o
‘philosophy” (“thought carving™) has led to kalui‘olelo
‘linguistics’ (“language carving”). kdlaimeaola “biology’

(“living-thing carving™). and kaluidewe *genetics’ (“lineage-
continuant carving™). While it supports developing vocabu-
lary from indigenous Hawaiian roots, the committee is
not adverse to borrowing, especially from other Polynesian
languages—thus na'ina'i “lowercase [letter]” and ma‘aka
‘uppercase [letter}” are derived from the Tahitian and Raro-
tongan words, respectively, for small and large. When terms
relate to an area outside Hawai'i, efforts arc made to borrow
from languages indigenous to those areas—thus kokei‘a
“prairie dog’ and pont ‘skunk’ from the Ute language of
southern Colorado.

The biggest difficulty the committee has faced is in de-
veloping Hawaiian equivalents of terms that are {rom cate-
gories that seem (o go on endlessly—Latinate scientific
terms for chemicals, species, and so on, and the names of
places outside Hawai'i. These are a problem for all modern
languages participating in the global society. The committee
has been torn in two different directions regarding the devel-
opment of Hawaiian terms in these categories. One direction
is to continue composing terms based on Hawaiian roots, and
the other is to borrow the international term. The native-roots
position has proven to move much too slowly. and although
the committee has approved native-root terms, especially for
very common things such as the stomata of a leaf, piukahanu
(literally, “*breathing hole™), it has often also adopted many
terms from the international lexicon. The borrowing position
is designed to allow students to move between Hawaiian, En-
glish, and other languages in the scientific area, especially in
the written forms of these languages.

An extreme view in terms of borrowing and one fre-
quently adopted by teachers and students who are first-
language speakers of English is to use the terms as in English
and move on. These individuals simply pronounce and write
“sodium bisulfate” or “Bulgaria” as they are pronounced and
written in American English. For first-language speakers of
Hawaiian, a similar process takes place, but of course their
pronunciation of the borrowed term is more distinctly
Hawaiian and ditfers from individual to individual according
to how well he or she is able to pronounce English. There is
a sentiment in the Lexicon Committee that Hawaiian should
have its own pronunciation and spelling of international
terms, one distinct from the English pronunciation and
spelling in the same way that the French, Spanish, and Japa-
nese versions of international terms are written and pro-
nounced differently from the English versions of the same
words. This has been accomplished by developirg a formula
for the adoption of international terms from English spelling
rather than from English pronunciation. The formula con-
sists principally of inserting vowels in consonant clusters
and at the end of words, with some letter changes, and the in-
vention of equivalents of some common scientific endings.
Thus “sodium bisulfate™ is sodiuma bisulufahate and “Bul-
garia” is Bulugaria.

Hawaiianization of the spelling of scientific words 1s sim-
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ifar to the solution adopted by missionarics in adapting for-
eign words in the Bible, such as losepa “Joseph™, Berelehema
‘Bethlehem’, and ndhesa ‘snake’ (from Hebrew nachash).
This solution was expanded by the Hawaiian people in
newspaper reporting in the 1800s. Because some of the bor-
rowed consonant sounds are not native to Hawaiian, there are
usually at least two possible pronunciations of these bor-
rowed biblical, scientific. and geographical terms. One pro-
nunciation uses the borrowed English consonant sounds, and
the other assimilates those consonant sounds to indigenous
ones, which are then pronounced variably according to di-
alect. Through this process over the last century. spoken
Hawaiian has borrowed a number of consonant sounds from
English. In some instances this borrowing process has also
established minimal pairs such as berena “communion wafer’
versus pelena “cracker’, both originally the same word, de-
rived from the English term “bread’.

ISSUES IN ADAPTING WRITINGS
AND TAPES OF NATIVE SPEAKERS

Reworking older materials has been a means by which
much curriculum has been produced. Hawaiian is very for-
tunate in having a very large amount of older written materi-
als as well as much taped material. As with vocabulary de-
velopment, we have {aced two schools of thought in the use
of older written documents. At one extreme is the opinion
that these materials should be changed as little as possible to
retain the form in which they were created. avoiding mis-
taken interpretations by contemporary readers. At the other
extreme is the opinion that the materials should be com-
pletely rewritten to meet the needs and comprehension of the
young children in the schools. This way the language and
culture in these materials can be actually passed down to the
students rather than simply read without understanding.

The Hale Kuamoo has taken more or less a middle
ground. All older written material used by the Hale Kuamo*o
is reformatted in modern orthography. Efforts arc also made
to fill in gaps when a word, sentence, or page is missing or
damaged. The Hale Kuamo‘o has also, in its less conserva-
tive efforts, produced glossaries for such texts that provide
explanations for terms and idioms. Among the decisions that
must be made are the pronunciation, meaning, and gram-
matical classification of words for which no living resource
authority exists. This task is carefully done by very experi-
enced language professionals supported by proofreaders.

The Hale Kuamo‘o has probably been a bit too conserva-
tive in its approach to old texts., and as a result some of its re-
formatted older works have sat unused in the schools. It is
not uncommon for whole sections of texls to be quite ob-
scure, especially to young teachers. not to mention elemen-
tary, intermediate, and high school students. who thus be-
come frustrated trying to read them. Often these passages

can be clarified by providing information on older customs,
extinet species, genealogical connections, historical happen-
ings. and so on. The Hale Kuamo'o has included endnotes in
some materials, but not extensive ones. It has also produced
some rewritten materials for contemporary readers incorpo-
rating explanatory information as part of the narrative and
context. This process requires high-level skills beyond those
required for simply reformatting materials and has so far
been done only on a limited basis.

Taped. rather than written, materials have been more
commonly used for “rewriting” older materials for contem-
porary purposes. The many pauses, self-corrections, and
asides require modification for written purposes, so there is
less concern with maintaining the exact form of the original.
Adaptations of audiotapes also include use of short taped se-
lections of natural conversation by native speakers on vari-
ous cultural and historical topics which are used as aural
introductions for lessons and models for pronunciation,
vocabulary, and grammar. Videotapes of interviews and
semiscripted cultural activities have also been developed, but
primarily by the *Aha Plnana Leo rather than the Hale
Kuamo‘o.

TEACHER TRAINING FOR
HAWAIIAN-MEDIUM SCHOOLS

Teacher training has been an area of concern since the ini-
tiation of the ‘Aha Plinana Leo and an activity in which the
University of Hawai'i at Hilo Hawaiian program has been
very much involved. All teachers other than the few native-
speaking teachers have learned the language over the years
in courses in various universities and community colleges in
the state. Beyond standard Hawaiian language and culture
courses, university Hawaiian studies programs initially fo-
cused primarily on further developing language and culture
skills appropriate to be taught to Pinana Leo preschool- and
elementary school—age children.

Certification of teachers has always been an issue for
Hawaiian-medium education. Initially the Piinana Leo pre-
schools were effectively barred from legal establishment by
requirements that its teachers be certified through English
language— and culture—based early-childhood training pro-
vided by colleges. This was unattainable for our native-
speaker teachers, who often had maintained the language
by being isolated from haole education. However, in 1986
lobbying by Piinana Leo resulted in a legal change that ex-
empted teachers in preschools taught through Hawaiian from
certification requirements. From its inception, the Pinana
Leo has encouraged its teachers to expand their knowledge
of other approaches to education by assisting its staff in en-
rolling in haole culture— and language—based early educa-
tion programs. The Pinana Leo is concerned. however, that
its teachers not be overly influenced by haole approaches to
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early childhood education and has also encouraged learning
from other countrics and cultures. especially when they align
with Hawaiian culture and values. The main focus of Panana
Leo preschool teacher training, however, has been on inter-
nally run in-service training. Stmilar in-service training is
available to teachers in Kula Kaiapuni Hawai'i through the
Hale Kuamo'o at the College of Hawaiian Language.
Certification has remained a major issue for the public
school Hawatian Language Immersion Program. The initial
two elementary Kula Kaiapuni Hawai'i classrooms were
opened as combined kindergarten and 1st grade classes with
teachers who had already been certified. Neither teacher had
the ideal qualifications of full training in Hawaiian and early
childhood education. One, Puanani Wilhelm. was a Hawai-
ian studies major certified to teach sccond-language courses
at the high school level, while the other. Alohalani Kaina,

was an elementary school teacher who had had two years of

college Hawaiian and also had children in the Punana Leo
with whom she and her husband were using Hawaiian at
home. As the program grew, it became increasingly ditficult
to find teachers who combined Hawaiian and state certifi-
cation qualifications, even to the level found in these initial
teachers. Principals leaned toward hiring teachers who met
the certification criteria and downplayed the Hawaiian quali-
fications: Pinana Leo philosophy-leaning parents down-
played certification and stressed Hawaiian qualifications.
Parents actually drove out some tecachers with very obvious
deficiencies in Hawaiian.

The University of Hawai'i at Hilo Hawaitan studics major
had been approved as an area of certification for sccond-
language tcaching before the initiation of the Punana Leo.
Graduates of the program entered the university’s LEnglish-
medium education department for further training, which
culminated in student tcaching in high school courses in

Hawaiian language taught through English. The initiation of

the Kula Kaiapuni Hawai'i presented the opportunity Lo be-
gin specialized training lor Hawailan-medium schools which
we proposed to begin with student teaching. When in 1990
two Hawaiian studies graduates in the university’s education
department approached the department regarding student
teaching in Hawaiian, they were initially refused. Evaluation
of student teaching was considered impossible because the
department did not have any Hawaiian-speaking faculty.
This barrier was overcome by the offer of Kamana, in the
Hawaiian studics department. to provide interpretation serv-
ices to the education department for all on-site visits and the
offer of the students to write all lesson plans in both Hawai-
ian and English. The education department then agreed to al-
low student teaching through Hawaiian but also told the stu-
dents that they were greatly damaging their employment
prospects by refusing to student teach in English. Nako olani
Warrington, the one student who decided to student teach
through Hawaiian, received the University of Hawai'i at Hilo

education department’s award for elementary student teacher
of the year.

As more Kula Kaiapuni Hawai®i opened, it became in-
creasingly difficult to obtain trained teachers, and the ad hoc
solutions of bilingual lesson plans and voluntary interpreters
became increasingly burdensome. Furthermore, Kula Kaia-
puni Hawai'i were not satisfied with the standard English-
medium teacher training: they desired something more
closely tailored to Hawaiian cultural perspectives and taught
through Hawaiian itself. a position that was finally officially
articulated by the *Aha Kauleo advisory council to the De-
partment of Education. In addition, with the establishment of
Nawahiokalani*opu‘u, a number of talented undergraduate
students joined with Kamana and other experienced teachers
in developing the intermediate and high school program.
These university students became the nucleus of what was to
become the Kahuawaiola Professional Teaching Certificate
Program of Ka Haka ‘Ula O Ke'elikolani.

Initial plans for a Hawatian-medium teaching certificate
offered through the Hawaiian studies department began in
1994. Moving the program forward through the university
structure was difficult until a Hawaiian-medium teacher
training program was mandated by the 1997 state legislature
in the legislation establishing the College of Hawaiian Lan-
guage. An official pilot program began that year, and the
certification was given final approval by the university ad-
ministration in early 1999 as the Kahuawaiola Protessional
Teaching Certificate Program. The final step now underway
is a self-study in conjunction with the state Department
of Education, which should lead to full teacher licensing
by the year 2000. Eleven students have graduated from the
program and await news regarding Department of Education
licensing.

The Kahuawaiola Program is designed to meet the special
needs of teachers in Kula Kaiapuni Hawai‘i and also to serve
teachers in English-medium schools who are tcaching
Hawaiian language and culture and/or serving students from
strongly Hawaiian cultural backgrounds. The program is
taught entirely in Hawaiian and draws primarily Hawaiian
studics majors as students. Entrance requirements include a
bachelor’s degree, four years of Hawaiian with a grade point
average of 2.75 in the last two years, and, for non-Hawaiian-
studies majors, at least two additional college courses in
Hawaiian culture. Majors from outside Hawaiian studies are
recruited, and double majors are especially encouraged. Be-
fore entering the program, a student must have completed
either 50 hours of tcaching through Hawaiian or 75 hours in
curriculum development.

All students, regardless of the level or program in which
they are to teach, take the same set ot courses but with
instruction designed to allow students to focus on their
own particular needs. Thus, during the mathematics strand,
students preparing for clementary mathematics, high school
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mathematics, or high school Hawaiian language in an
English-medium school all work on projects designed to tie
in mathematical principles and the Hawaiian culture to their
particular specialization. For example. such students might
develop a unit on traditional Hawaiian children’s jingles re-
lating to numbers for kindergarten, the geomeltry involved in
the construction of Hawaiian terraced taro gardens for high
school. and a unit on special numeral groupings and num-
ber symbolism for a high school language class. The initial
core credits are offered over the summer in a live-in, totally
Hawaiian-speaking environment using the dormitories and
classrooms of Ke Kula *O Nawahtokalani*opu*u.

After completing the core courses in the summer, teach-
ers proceed to a school of their choosing in the state, where
they work for the entire school year with an experienced
Hawaiian-speaking teacher. The experienced teacher and a
site-visiting faculty member {from Ka Haka “Ula O Ke'eli-
kolani provide direction and grading for this on-site training.
In addition, while they are doing their student teaching. par-
ticipants enroll in 2 three-credit seminars. The first seminar
deals with the day-to-day strategics and problems of teaching
through Hawaiian. The second deals with broader issues
faced by Hawaiian-medium schools and programs. These
seminars are taught through interactive television using sites
within the statewide University of Hawai'i system.

To receive the certificate, teachers must also pass a base-
level Hawaiian fluency examination that is provided as part
of a one-credit course. The examination consists of five sec-
tions. Oral fluency is tested through an interview following
the guidelines of the American Council on the Teaching of
Foreign Languages. Transcription of taped natural conversa-
tion of elders and answering written guestions in Hawaiian
on the content of such tapes is used to test listening com-
prehension. Teachers need to be able to translate English
materials into Hawaiian for their classrooms, a facility tested
through a translation exercise, usually using English news-
paper articles. Skill in using older written Hawaiian materi-
als is tested through a section calling tor rewriting a selection
from such older materials in contemporary Hawaiian or-
thography. Finally, there is a composition section tested
through writing in Hawaiian on an assigned topic provided
on the day of the examination.

The preparation of teachers in Kahuawaiola follows the
Kumu Honua Mauli Ola educattonal philosophy adopted by
Ka Haka "Ula O Ke‘elikolant and the *Aha Piinana Leo. The
philosophy 1s based on Hawaiian traditions and includes at-
tention to four aspects of knowledge or skills: ka ‘wo‘ao pili
‘hane (the spiritual or intuitive aspect). ka ‘ao‘ao ‘olelo (the
language aspect). ka ‘wo‘ao lawena (the physical and body
language aspect), and ka ‘ao‘ao ‘ike ku‘una (the traditional
knowledge aspect). This is to be conveyed in a honua or
specific location which becomes more permeable to outside
influences as the student grows in age and wisdom, and

through three focal points of human interaction: ka piko ‘i, or
point of spiritual/intuitive connections; ka piko ‘o, or point
of inherited, genealogical, and cxternally initiated connec-
tions: and ka piko ‘@, or point connecting one to relationships
and materials created or adapted by a person himself or her-
self. This last point of connection allows for the integration
of contemporary non-Hawaiian knowledge such as science
and computers into the system, which is then passed on as
traditional knowledge though the piko ‘0 in the same way
that earlier generations of Hawailans integrated the horse,
quilting, and the guitar into their lives in a distinctive Hawai-
ian manner and then transmitted them to their descendants.

A major challenge for the Ka Haka Ula O Ke‘elikdlani
has been in convincing the teacher education establishment
that preparing teachers from a Kumu Honua Mauli Ola per-
spective can produce teachers who can educate students on a
level comparable to that provided by standard Western
teacher education approaches. While the teacher education
establishment has shown genuine interest in the academic
and other achievements of students at Nawahtokalant ‘opu‘u
and the unique results of implementation of the Kumu Honua
Mauli Ola. there is still considerable skepticism regarding
the Kahuawaiola program and its being taught by faculty
whose degree qualifications lic primarily, but not exclu-
sively, outside traditional Western education. We are hopetul
that licensing will be granted to allow a number of years’
demonstration of the value of the strongly Hawaiian approach
of Kahuawaiola. In this regard it is important to note that a
fully licensed program to prepare teachers for Hawaiian lan-
guage immersion classrooms already exists at the University
of Hawai'i at Manoa, where Hawaiian language teaching and
literacy training from the Hawatian language program is in-
tegrated with English-medium pedagogical training within
the College of Education there using faculty with more stan-
dard education backgrounds. The Kahuawaiola program,
like other *Aha Pinana Leo and Ka Haka *Ula O Ke'elikolani
programs, seeks to establish a more radically distinct indige-
nous approach to education in its belief that closer alignment
with Hawaiian tradition will provide greater benefits for
schools with a strong Hawaiian language and culture revi-
talization orientation as well as for Hawaiian students in
English-medium schools who could benetit from teachers
with a strongly Hawatian approach to education.

MASTER OF ARTS PROGRAM

A number of the teachers at Ke Kula ‘O Nawahioka-
lani*6pu‘u have been simultaneously enrolled in both the
master of arts in Hawaiian language and literature and the
Kahuawaiola Professional Teaching Certificate Program.
The 33-credit master’s degree, begun in September of 1998,
is at present being offered on a cohort model. Because all
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nine students have also been working full time, only two re-
quired courses are offered per semester. The coursework is
modeled on standard foreign-language master’s programs,
but again with a distinctive Hawaiian base. Included is a
course on the history of the Hawaiian language and literature
and an introduction to research methods, both taught the first
semester. These are followed by courses in various aspects of
Hawaiian linguistics and literature, including the perfor-
mance of literature through chant. The breadth and depth of
recorded Hawaiian literature allows for courses on such sub-
jects as traditional Hawaiian literature, ethnological and his-
torical narratives, European-influenced Hawaiian literature,
and applied Hawaiian chant. Enough materials exist in each
of thesc areas that the courses can be offered in several dif-
ferent subcategories. The program also requires all students
to write a thesis in Hawaiian and to earn three credits through
educational interaction with an ethnic group outside Hawai‘i
involved in language revitalization.

The focus on language revitalization and application to
the community distinguishes our master’s program from
foreign-language master’s programs. Students arc encour-
aged to choose as their thesis topic any area in which data are
secured through Hawaiian or for which Hawaiian-speaking
communities are being created. Thus, student thesis topics
chosen the first semester include formal language devices in
Hawaiian poetry; the traditions of akule fishing in Hana,
Maui; the development of the genre of Hawaiian language
film and video; and Hawaiian language substrata in Hawai ‘i
Creole English. During discussion periods in the master’s
courses, students relate the topic of study to their field of
interest. Students also use the expertise of non-Hawalian-
speaking faculty on campus in developing their thesis.

BACHELOR OF ARTS PROGRAM

The Master of Arts in Hawaiian language and literature
and the Kahuawaiola Professional Teaching Certificate are
built upon the bachelor of arts in Hawaiian studies. The 43-
credit bachelor’s program was originally designed by Wilson
from a vision statement developed by a committee headed by
the program’s senior member, the late Hilo language, culture,
and hula revivalist kupuna (elder) Edith Kanaka‘ole. The
program has two tracks. Track 1, Continuing the Culture, is
taught entirely within the Hawaiian studies department and
focuses on language, linguistics, performing arts, and tradi-
tional culture. This track is taught entirely through Hawaiian
at the upper division level and requires four years of Hawai-
ian language. Track 2, Monitoring the Culture, also requires
four years of Hawaiian language and six additional credits
taught through Hawaiian, but the remainder of the credits are
taken in courses taught through English outside the depart-
ment, in anthropology, political science, biology, history, and
other fields.

The language courses that are the heart of the bachelor’s
program are the most intense in the state of Hawai‘i. The
hour-long classes meet 5 days a week for 30 weeks per year,
not only at the first two levels, but all the way through fourth
year. The methodology used focuses on grammar and trans-
lation, with weekly quizzes and speeches. Grammar is taught
using Hawaiian terms and a system developed by Wilson and
Kamana using the metaphor of an octopus. By the second
year all language-skills course instruction is through Hawai-
ian, and by the third year, students are taking content courses
in Hawaiian.

The nearly 20-year old bachelor of arts in Hawaiian stud-
ies and the affiliated minor and two subject certificates are
now being considered for revision. In recent years, students
have come to the program with less personal experience in
Hawaiian lifeways and therefore desire a stronger cultural
focus. Students also need to understand the language and
culture revitalization in which they are participating as a his-
toric and social process. The weakening of the traditional
Hawaiian lifestyle has also made students more vulnerable to
generic Western stereotypes of indigenous identity which ur-
gently need to be addressed. Finally, the B.A. program needs
to address the phenomenon of students entering Ka Haka
‘Ula O Ke‘elikolani with high fluency in Hawaiian as gradu-
ates of Hawaiian-medium schools.

Many of the changes needed for the B.A. program are ex-
pected to be developed in a new general education program
of Ka Haka ‘Ula O Ke‘elikolani. Previously, Hawaiian stud-
ies majors participated in the College of Arts and Sciences’
Western-based general education program. A new Ka Haka
‘Ula O Ke‘elikolani general education program is being
discussed as focusing on a Hawaiian and language revival-
ist view of the world. Some of these general education
courses would be made available through Hawaiian to ac-
commodate fluent Hawaiian speakers and could be enrolied
in by advanced high school students still attending Ke Kula
‘O Nawahiokalani‘dpu‘u. Changes to the major itself will
likely target improving methods of language teaching and
expanding Hawaiian-medium courses in Track 2, focusing
on the social and natural science areas of the Hawaiian world.

All of these changes, however, require additional person-
nel and funding.

EXTERNAL CONNECTIONS

The ‘Aha Piinana Leo and Ka Haka ‘Ula O Ke‘elikolani
have long held a philosophy of working with others involved
in language revitalization. From the very beginning, the
‘Aha Pinana Leo has had a close relation with New Zealand
Miori language revitalization, benefiting especially from a
close relationship with Timoti Karetu, the current head of the
Kohanga Reo Trust and the former commissioner of Maoti
language. Within Polynesia, Ka Haka ‘Ula O Ke‘elikdlani
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serves as the permanent secretariat of the Polynesian Lan-
guages Forum, a body consisting of delegates from 14 Poly-
nesian countries that was established through the initiative of
Karetu. Relationships with Polynesia have now extended to
‘Aha Piinana Leo- and Ka Haka ‘Ula O Ke‘elikolani—spon-
sored school visits, student exchanges, and joint printings.

Relationships with American Indians, Alaska Natives,
and Aboriginal Canadians have also been very strong. As re-
counted earlier, Dorothy Lazore, who pioneered Mohawk
immersion in Canada, played an important role in the crucial
year in which Piinana Leo students matriculated into the
public Hawaiian Language Immersion Program. She later
hosted an important visit to her program for ‘Aha Plnana
Leo and Kula Kaiapuni Hawai‘i teachers. Even earlier, Lu-
cille Watahomigie of the Peach Springs School Hualapai
Bilingual Program hosted Kamani, introducing her to the
Native American Languages Issues (NALI) Institute net-
work and methods of curriculum development. This led to
the 1993 NALI conference’s being hosted by the ‘Aha
PGnana Leo and the University of Hawai‘i at Hilo, assisted
by the Office of Hawaiian Aftairs and the Kamehameha
Schools, and to increased assistance to native peoples in
North America following the total indigenous language—
medium model. These relationships have led to assistance
with teacher training, curriculum development, and joint
printings with Piegan Institute’s Blackfeet schools, the
Washoe Washiw ‘itlu Gawgayay school, Sealaska’s Tlingit
immersion program, and many others.'* More recently we
have expanded our horizons to contacting European regional
languages. We see such contacts and mutual assistance as
important in strengthening the overall effort of language and
cultural revitalization and maintenance on a global level. The
strengths of the ‘Aha Piinana Leo in Hawaiian-medium edu-
cation have resulted in the ‘Aha Pinana Leo’s having the
unique privilege of being chosen as the indigenous peoples’
exhibitor in the area of education at Expo 2000, the millen-
nium world’s fair held in Hanover, Germany.

CLOSING THOUGHTS

L ka ‘olelo no ke ola; I ka ‘olelo no ka make. “In language
rests life; in language rests death.” This traditional saying
has served as the cornerstone of the ‘Aha Plinana Leo in its
belief that the Hawaiian language, the actual use of the lan-
guage, and what is said in the language hold the key to the
survival for a distinctly Hawaiian society. The converse of
the saying is that replacing Hawaiian with other languages,
using other languages regularly in place of Hawaiian, and
using foreign words to define Hawaiians is the road to even-
tual extinction for Hawaiian society. The ‘Aha Panana Leo,
therefore, strives to use Hawaiian in all its activities, utiliz-
ing other languages to interact only with those who are not
able to function in Hawaiian. No matter how rudimentary

their knowledge of Hawaiian, individuals are expected to use
the language within the ‘Aha PGnana Leo system and to con-
stantly improve their level of proficiency. Furthermore, the
language is not to be put in a lower social position by switch-
ing to English in conversations with another Hawaiian
speaker stmply because nonspeakers are present. The pro-
grams described in this article strive to reflect the ideal that
the Hawaiian tanguage and culture are the priority.

Hawaiian culture and sayings are often characterized by
dualities. The second part of the above saying could be in-
terpreted to mean that too much emphasis on words can lead
to death. Indeed, in Hawaiian culture, words are used spar-
ingly and there is much emphasis on action. Huli ka lima i
lalo, piha ka ‘opi; huli ka lima i luna, piha ka ‘opii i ka
makani. *“Turn your hands down to work, and your stomach
will be full giving survival; turn your hands up in supplica-
tion to others, and your stomach will be filled with the wind
of words alone.” In spite of its belief in the crucial role of lan-
guage, the *‘Aha Piinana Leo also believes that in order for
the language to survive, its speakers must work very hard and
reach a higher level of achievement. In the Hawaiian ethic,
work is motivated by a need to produce in order to be able to
share on a large scale.

Within the ‘Aha Piinana Leo system, we do not wait for
others to help us. And no matter how fluent one is in Hawai-
ian, or how educated in either the Hawaiian or the Western
sense, one is expected to work as part of a group for the ba-
sic needs of the group and to share with others for the good
of all. The programs described in this article seek to reflect
the ideal that action—not academic credentials, not blood or
background, not even native-speaker status—but action, es-
pecially coordinated action as in a Hawaiian tamily, brings
language and culture revitalization. Without such action, we
have nothing to share but our observations, our fears, and our
dreams.

The actions described above grew out of dream for a
revitalized Hawaiian language. It is easier to understand
where that dream has taken us by personal observation of
results of the language revitalization movement here in
Hawai‘i. We hope, however, that the words of this article will
be of some value, especially to those who may never visit our
programs. With that hope, we also note that there are many
circumstances in the world and even in Hawai‘i. Many other
perspectives and approaches to language revitalization and
to Hawaiian language and culture besides ours exist. We of-
fer what has been done by one particular coordinated group
of people to which we are honored to belong and to contrib-
ute—the ‘Aha Piinana Leo and its consortium partner, the
KaHaka ‘Ula O Ke‘elikdlani College of Hawaiian Language.

Li*ili*i kahi lit‘au me ke aloha pii. Lawe i ka mea maika'i, kapae i ka
med maika'i "ole.

“The bit of cooked taro leaves betore you is small but we otfer it with
aloha. Take that which is valuable to you; put aside that which is not.”
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Notes

The title of this article is taken from "Aha Panana Leo’s mission statement.

which has been translated as:

“The Panana Leo movement grew out of a dream that there be re-
established throughout Hawaiti the mana of a living Hawaiian lan-
guage fromthe depths of our origins. The Panana Leo family initiates,
provides for, and nurtures various Hawaiian language environments,
and we find our strength in our spirituality. love of our language. love
of our people. love of our land. and love of knowledge.”

While taking responsibility for any errors in this article. we would like 1o

recognize that “proceeding trom the dream™ has occurred because of the

Panana Leo family. an intricate web of people who work., teach. and partic-

ipate in the various programs described in this article because of that afoha

or love described at the end of the mis

sion statement. We would like to ded-

icate this article to them.

I

2

There is a concerted interestin developing immersion programs suct as
those in New Zealand and Hawai't in other parts of Polynesia. The most
recent mecting of the Polynesian Language Forum described later in
this article was held in April of 2000 in Rapa Nui (Easter Island) in con-
junction with the inauguration of a preschool and first grade Rapa Nui
immersion program. Subsequent o the forum. the French Polynesian
government announced that it planned to establish immersion pre-
schools for the five Polynesian languages in that country.

Fishman (1991) downplays the role of schools in language maintenance
and revitalization compared to the home and community associations.
We note. however, that in spite of carly twentieth-century home and
commumty use of Hawaiian. the effect of the forced English medium
schooling and the anti-Hawaiian language philosophy promoted in it
was profound on the first generation to be educated entirely in such
schools. While sufticiently fluent in Hawailan (o interact with parents,
and sometimes with their peers (with whom. however, many preferred
English). the first generation forcibly cducated entirely in English typ-
ically used only English with their own children. It is our feeling that
Fishman has de-emphasized the role of schools oo much. especially
sinee they play a crucial role in cultivating attitudes ammong children re-
earding language shift and reversal of such shift. Fishman himselt ac-
knowledges that in teday’s society. where both parents (ypically work
and families are more fragmented. a system of full services to families
centered around their children. such as what is being developed within
the "Aha Piinana Leo and its schools, provide a form of community that
can facilitate language revitdization. Sce The Encyelopedia of Bilin-
gualism and Bilingual Education, especially the section “language re-
vival and reversal.” for additional ideas on the role of schools in lan-
guage revitalization in today’s world.

From the inttial efforts to change legisfation banning Hawaiian medium
education in 1984, a few Hawari legislators posed questions regarding
federal policy relating to Hawai'i's official recognition of Hawaiian.
Subsequent to establishment of Hawaitan mediun education in public
schools, there were further statements by professional educators, in-
cluding the evaluator of the Hawaiian language immersion program. to
the ctfeet that being an American required English to take precedence
over Hawaiian. 1t was this subordination of Hawaiian to English as if it
were an immigrant language. and the indignity felt by parents at this
treatment. that resulted in the mitial contacts by Wilson with Lurline
MecGregor ol Senator Inouye’s staft to mvestigate the possibility of
clarifying that Amcrican policy did not require such subordination.
Interest by Senator Inouyce’s staft in this issue was followed by cfforts
by Wilson in drafting a legislative proposal and bringing it with others.
especially Ofelia Zepedi, betore interested American Indian and Alaska
Native communities through the Native American Languages Issues
Institute and through other means. These cefforts eventually led to the
Native American Languages Act of 1990 and the clarification that ted-
eral policy does not require the subordination of Hawaitan and other
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Native American languages to English in schools. (See Arnold this
volume.)

Recently. the new superintendent of education, Paul LeMahieu, has
been working with the Office of Hawaiian Aftairs and others to address
these issues without going to court and thus there is some optimism that
these issucs will be resolved.

In support of the contention that use of Hawaiian strengthens identifi-
cation with Hawaiian cthnicity. the statistics on cthnic identity were
quite different for Ke Kula "O Nawahtokatani*opu u. While Nawahio-
kalaniopuu is administered by the state with Hilo High. only one stu-
dent there with Hawainan ancestry did not state Hawaiian as his or her
cthnicity of primary identification.

Ditferent state and federal funding sources have requirements such as
one-half Hawaiian ancestry, any amount of Hawaiian ancestry. low-
income status. single-parent status. and residence in certain geographic
arcas. The realities of Hawaiian families are that they include Hawailan
as well as non-Hawatian children. children of various blood quantum—
including some whose 50% quantum cannot be legally verified—and
children of unique Hawaiian categories such as fidnai (children adopted
by Hawaiian tradition rather than by law), whosc legal parents have dif-
lerent residences and incomes than those of their hnai parents. Another
reality is that there are Hawaitan children brought up in families with
minimal Hawaiian cultural continuity, including single-parent homes
where the parent is non-Hawaiian or in cases of adoption into non-
Hawuiian families. In such cases the *Aha Pinana Leo programs pro-
vide a means for access to other Hawaiians and development of Hawai-
tan mauli. However, a central tenet of the Kumu Honua Mauli Ola is
that one must not deny one’s own gencalogy and history but integrate it
as an essential part of the mauli that one exhibits.

Kamehameha is going through a period of change, including an evalu-
ation of its role in Hawaiian language and culture teaching and partner-
ing with the state and private entities in the education of Hawaiian chil-
dren throughout the Hawaiian Islands, Both the “Aha Panana Leo and
Ka Haka “Ula O Ke elikolant have been invited to provide input into
ways that Kamehameha might be able to better serve the Hawaiian
community in these arcas. There is therefore a possibility that the
resources of this important private Hawatian entity will become in-
volved in Hawaiian medium cducation. We are hopeful that this will be
the case.

The state constitutional provision that protects the use of Hawaiian lan-
guage by children in their daily lives, including the considerable time
spent by them in required public education, is article X1I, section 7. tra-
ditional and customary rights, as follows:

“The State reaflirms and shall protect all rights. customarily and tra-
ditionally exercised for subsistence. cultural and religious purposes
and possessed by ahupuaa tenants who are descendants of native
Hawaiians who inhabited the Hawaiian Islands prior to 1778, subject
to the right of the State to regulate such rights.”

The Nawahiokalaniopu v method of teaching English through Hawai-
ian follows the internationally accepted language minority revitaliza-
tion practice of providing greatest emphasis on the language with the
weakest position in the general society. 1t is similar (o the Welsh method
called travesieirine successtully used in Welsh language schools there
(Enexclopedia of Bilingualism, 594 -595). The Hawailan Language
Immersion Program cvaluation team has looked primarily for direction
in Canadian and American second language and immigrant bilingual
programs where language revitalization is not the goal. There are lan-
cuage revitalization and maintenance models in other countries, espe-
cially Europe and New Zealand. that should be investigated by those in-
volved in Hawaiian and other indigenous fanguage revitalization. Even
these should not preclude the development of innovative models espe-
cially suited for the unique situations of individual languages such as
Hawaiian.
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100 A number of parents have attended college since enrolling their chil-
dren at the Ponana Leo. The Panana Leo Hawaitan language study re-
quirement often leads parents to attend Hawaiian language classes at
the university level after completing parent classes at the Panana Leo
site. This then leads to taking other classes in other tields. A Targe por-
tion of the "Aha Pinana Leo staff is derived from parent volunteers.
These parents especially have gained much university experience from

the program because of "Aha Panana Leo requirements that its staff’

complete tour years of Hawaiian and the support that the organization
provides in paying tor such courses and providing time ot for turther
university study for its employees.

1L The Western focus on the outward manifestations of Hawaitan culre
creates the possibility of something that is physically or outwardly
Hawaiian in the Western sense. but inwardly is not. Similarly. some-
thing may be outwardly Western. yet inwardly Hawaiian. The mauli fo-
cuses on the inward sense. This Tacet of Hawaiian identity is recognized
in the Kumu Honua Mauli Ola. which notes that both “ike ko una
‘traditional knowledge™ and “dlelo “language™ have the potential of
communicating falschood as compared to the “ao'ao pili “whane “spiri-
tuality/intuitive knowledge” and lasvena “physical movement/body lan-

euage”. which do not communicate falsehood. Thus even the use of

Hawaiian language or the performance of Hawaiian dance can be done
in a non-Hawatian manacr. However. the way in which one acts or con-
veys oneselt spiritually cannot hide one’s true mauli. Spirituality is seen

as distinet from fio"omana “religion’. Indeed. it is possible to have Ha-

waiian religion without Hawaitan spirituality. and Christian reltgion
with Hawaiian spirituadity. An example of the latter is the type of Ha-
wailan Christianity that grew up after the overthrow of the traditional
Hawaiian temple religion in [819. Most ot today s clders as well as the
Ni‘thau community grew up with such a religious background con-
ducted in Hawaiian using the Hawaiian bible. The way in which these
clders manifest Christianity is quite distinet from haole Christianity.
An example of something outwardly Western but inwardly Hawaiian
ianity is observing the Sabbath by not lishing but

in Hawaiian Chris
explaining it by saying that the ocean must also vest in respeet of the
Sabbath.

12. The computer address for LeokT and its bulletin board Kualono is
<htp://www.olelo hawaii.edu/>. The “Aha Punana Leo also has a sep-
arate site at <http://www.ahapunanaleo.org />

13. Among these programs, Piegan Institute’s Blackfeet Cut-Bank Lan-
guage Immersion School is the most developed along lines similar to
the Panana Leo. A very useful resource for those interested in Ameri-
can Indian language revitalization through schools is the recent publi-
cation by the school’s founder Darrell Kipp entitled “Encouragement.
Guidance. Insights. and Lessons Learned for Native Language Activists
Developing Their Own Language Programs.”
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